ESOL Teaching Skills TaskBook
Task-based language learning: Unit 4 h)
ŽǇŽƵƐŽŵĞƚŝŵĞƐĨĞĞůůŝŬĞǇŽƵŶĞĞĚƚŽƚĞĂĐŚŵŽƌĞůĂŶŐƵĂŐĞƚŚĂƚŝƐƌĞůĞǀĂŶƚƚŽ
ǇŽƵƌƐƚƵĚĞŶƚƐ͛ŶĞĞĚƐ͍dŚŝƐůĞƐƐŽŶŚĞůƉƐǇŽƵĚŽƚŚŝƐďǇĞǆƉůŽƌŝŶŐĂŶĂƉƉƌŽĂĐŚƚŽ
ůĞĂƌŶŝŶŐůĂŶŐƵĂŐĞƚŚƌŽƵŐŚƚĂƐŬƐ͘


dĂƐŬϭʹůŝƐŽŶ͛ƐĚŽƵďƚƐ͘
Alison is a little unsure about how task-based learning works. Here are 3
questions that she has:
Question 1: What exactly is task-based learning?
Question 2: Can you focus on grammar in a task-based lesson?
Question 3: Is it true that the way students learn is by just picking up language from
each other?

Can you answer any of these questions for Alison?
Jot down your answers on a note pad, then check the answer key.

dĂƐŬϭ&ĞĞĚďĂĐŬ
YƵĞƐƚŝŽŶϭ͗tŚĂƚĞǆĂĐƚůǇŝƐƚĂƐŬͲďĂƐĞĚůĞĂƌŶŝŶŐ͍
ŶƐǁĞƌ͗/ŶŐĞŶĞƌĂů͕ŝƚŝƐĂŶĂƉƉƌŽĂĐŚƚŽŶŐůŝƐŚͲůĂŶŐƵĂŐĞůĞĂƌŶŝŶŐŝŶǁŚŝĐŚ
ƐƚƵĚĞŶƚƐůĞĂƌŶďǇĚŽŝŶŐƚĂƐŬƐ͘,ŽǁĞǀĞƌ͕ŝƚŝƐŶŽƚĂƐƐƚƌĂŝŐŚƚĨŽƌǁĂƌĚĂƐũƵƐƚĚŽŝŶŐ
ŽŶĞƚĂƐŬĂĨƚĞƌĂŶŽƚŚĞƌ͘

YƵĞƐƚŝŽŶϮ͗ĂŶǇŽƵĨŽĐƵƐŽŶŐƌĂŵŵĂƌŝŶĂƚĂƐŬͲďĂƐĞĚůĞƐƐŽŶ͍
ŶƐǁĞƌ͗zĞƐ͕ǇŽƵĐĂŶ͘dŚĞǁĂǇƚŚĂƚǇŽƵĚŽƐŽŝƐĂůŝƚƚůĞĚŝĨĨĞƌĞŶƚĨƌŽŵŽƚŚĞƌ
ĂƉƉƌŽĂĐŚĞƐ͕ďƵƚŝƚŝƐĨŝŶĞƚŽĨŽĐƵƐŽŶŐƌĂŵŵĂƌŝŶƚĂƐŬͲďĂƐĞĚůĞƐƐŽŶƐ͘

YƵĞƐƚŝŽŶϯ͗/ƐŝƚƚƌƵĞƚŚĂƚƚŚĞǁĂǇƐƚƵĚĞŶƚƐůĞĂƌŶŝƐďǇũƵƐƚƉŝĐŬŝŶŐƵƉůĂŶŐƵĂŐĞ
ĨƌŽŵĞĂĐŚŽƚŚĞƌ͍
ŶƐǁĞƌ͗dŚŝƐŝƐŽŶĞǁĂǇŝŶǁŚŝĐŚƐƚƵĚĞŶƚƐĐĂŶůĞĂƌŶǁŚĞŶǁŽƌŬŝŶŐŽŶƚĂƐŬƐ͘
,ŽǁĞǀĞƌ͕ƚĂƐŬͲďĂƐĞĚůĞĂƌŶŝŶŐĂůƐŽŝŶǀŽůǀĞƐŽƚŚĞƌůĞĂƌŶŝŶŐŽƉƉŽƌƚƵŶŝƚŝĞƐĨŽƌ
ƐƚƵĚĞŶƚƐ͘

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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<ĞǇƐŬŝůů
dĂƐŬͲďĂƐĞĚůĞĂƌŶŝŶŐƉƌŽǀŝĚĞƐĂŶĂůƚĞƌŶĂƚŝǀĞĂƉƉƌŽĂĐŚƚŽĨŽĐƵƐŝŶŐŽŶůĂŶŐƵĂŐĞ͘
/ƚ ŚĂƐ ƚŚĞ ŬĞǇ ďĞŶĞĨŝƚ ŽĨ ĂůůŽǁŝŶŐ ƐƚƵĚĞŶƚƐ ƐŽŵĞ ĚĞŐƌĞĞ ŽĨ ĐŚŽŝĐĞ ŝŶ ƚĞƌŵƐ ŽĨ
ǁŚĂƚ ůĂŶŐƵĂŐĞ ƚŚĞǇ ůĞĂƌŶ ǁŚŝůĞ ǁŽƌŬŝŶŐ ŽŶ ƚĂƐŬƐ͘ ,ŽǁĞǀĞƌ͕ ŝƚ ĚŽĞƐ ŶŽƚ ŵĞĂŶ
ƚŚĂƚŐƌĂŵŵĂƌĂŶĚǀŽĐĂďƵůĂƌǇĂƌĞƚŽƚĂůůǇŝŐŶŽƌĞĚ͘





dĂƐŬϮʹtŚŽĚŽĞƐǁŚĂƚ͍
Numbers 1 to 6 show teacher activity during the stages of a typical taskbased lesson. They are in the correct order. Letters a to f describe student
activities during these stages. They are not in the correct order. Match the
student activity to the teacher activity.

Teacher Activity

Student activity

1. Pre task: The teacher provides information or vocabulary that will
help students with the task.
2. Task: The teacher asks students to perform a task in pairs or
small groups with some kind of tangible outcome.
3. Reporting: The teacher asks each pair or group to prepare and
give a report on the outcome of the task.
4. Model: The teacher provides students with a model of proficient
speakers performing the task.
5. Language noticing: The teacher asks students to study
language features in the proficient speaker model.
6. Practice: The teacher provides students with activities that
practise some of the language features in the proficient speaker
model.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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Student activity
a. Students speak or write or both – individually or in pairs.
b. Students speak in groups and perhaps make notes, then one student speaks alone.
c. Students read or listen or study new words.
d. Students study the text.
e. Students read or listen.
f. Students speak together and perhaps do some writing or note taking.

Check your ideas in the answer key.

<ĞǇƐŬŝůů
dŚĞ ŝŶƚƌŽĚƵĐƚŝŽŶ ŽĨ ƚŚĞ ƉƌŽĨŝĐŝĞŶƚ ƐƉĞĂŬĞƌ ŵŽĚĞů ŝƐ ĂŶ ŽƉƉŽƌƚƵŶŝƚǇ ƚŽ ĨŽĐƵƐ ŽŶ
ůĂŶŐƵĂŐĞ͘dŚĞŐĞŶĞƌĂůƉƌŝŶĐŝƉůĞŝƐƚŚĂƚŚĂǀŝŶŐĚŽŶĞƚŚĞƚĂƐŬƚŚĞŵƐĞůǀĞƐ͕ƐƚƵĚĞŶƚƐ
ĂƌĞƵƐƵĂůůǇǀĞƌǇŝŶƚĞƌĞƐƚĞĚŝŶƐĞĞŝŶŐŚŽǁƉƌŽĨŝĐŝĞŶƚƐƉĞĂŬĞƌƐƉĞƌĨŽƌŵĞĚƚŚĞƚĂƐŬ
ĂŶĚǁŚĂƚůĂŶŐƵĂŐĞƚŚĞǇƵƐĞĚ͘

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϯʹtŚĂƚŝƐƚŚĞƌĂƚŝŽŶĂůĞĨŽƌĞĂĐŚƐƚĞƉ͍
Numbers 1 to 6 are the correct stages for teacher activity, as in task 2.
Letters a to f provide a commentary on each stage. However, they are not
in the correct order. Match the commentary to the correct stages.

Stages of teacher activity

Commentary

1. Pre task: The teacher provides information or vocabulary that will
help students with the task.
2. Task: The teacher asks students to perform a task in pairs or small
groups with some mind of tangible outcome.
3. Reporting: The teacher asks each pair or group to prepare and
give a report on the outcome of the task.
4. Model: The teacher provides students with a model of proficient
speakers performing the task.
5. Language noticing: The teacher asks students to study language
features in the proficient speaker model.
6. Practice: The teacher provides students with activities that practise
some of the language features in the proficient speaker model.

Commentary
a. This stage should ideally include some kind of problem-solving element that gives
students a reason to speak.
b. The teacher can provide a task during this stage that either focuses students’ attention on
a language point, or the teacher can let students choose what they want to focus on.
c. This stage is often optional. It depends on what students have done in the previous stage.
d. These materials shouldn’t be too long or detailed or students will lose time before getting
on to the following, key stage.
e. This can either be a recording or a tape script or both.
f. The teacher should avoid correcting students’ language at this stage and focus on the
content of what they have to say.
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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<ĞǇƐŬŝůů
ŽƚŚƚŚĞĨŝƌƐƚĂŶĚƚŚĞůĂƐƚƐƚĂŐĞĂƌĞŽƉƚŝŽŶĂů͘/ƚĚĞƉĞŶĚƐŽŶƚŚĞŶĂƚƵƌĞŽĨƚŚĞƚĂƐŬ
ĂŶĚƚŚĞůĂŶŐƵĂŐĞƚŚĂƚĂƉƉĞĂƌƐŝŶƚŚĞƉƌŽĨŝĐŝĞŶƚƐƉĞĂŬĞƌŵŽĚĞů͘dĞĂĐŚĞƌƐŵĂǇƚĂŬĞ
ŝŶĂǀĂƌŝĞƚǇŽĨƉƌĂĐƚŝĐĞĂĐƚŝǀŝƚŝĞƐĨŽƌƚŚĞĨŝŶĂůƐƚĂŐĞĂŶĚůĞƚƐƚƵĚĞŶƚƐĚĞĐŝĚĞǁŚŝĐŚ
ůĂŶŐƵĂŐĞƉŽŝŶƚƚŚĞǇǁĂŶƚŵŽƌĞƉƌĂĐƚŝĐĞŝŶ͘

Check your ideas in the answer key.

dĂƐŬϰʹ,ŽǁƚŽƉƌĞƉĂƌĞĂƚĂƐŬͲďĂƐĞĚůĞƐƐŽŶ;ϭͿ
Letters a to f are some suggested steps in how to plan and prepare a taskbased lesson, but they are not in the correct order. Put the steps in the correct
order.

Suggested steps for planning a task-based lesson
a. Decide whether you will let students notice the language they want to or
whether you will ask them to focus on specific vocabulary or grammar.
b. Look for reading or listening texts that might be useful at the pre-task
stage.
c. Record a model of the task being done by proficient speakers.
d. Find a task that has tangible outcomes.
e. Transcribe the proficient speaker model (or part of it) and look for useful
language points.
f.

If you have focused on a specific language point, look for some
activities that will provide practice of that language.

Check your ideas in the answer key.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ



Order
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dĂƐŬϱʹ,ŽǁƚŽƉƌĞƉĂƌĞĂƚĂƐŬͲďĂƐĞĚůĞƐƐŽŶ;ϮͿ
Letters a to f are pieces of advice that match the planning steps from the
previous task. Match the advice to each step in the planning process.

Advice

Steps

a. Not only will this provide you with a useful language sample, it will also
show you if there are any problems with the task design that need to be
fixed before you give it to students.
b. If there is a particular language point you want to draw students’
attention to, your task can focus on any or all aspects of meaning and
form associated with that language.
c. It’s best to do this first because this is the cornerstone to the whole
approach.
d. This is usually (but not always) the last step because it can be a useful
extra activity rather than an essential one.
e. These can be a mix of written and spoken tasks. One possibility is to
ask students to repeat the original task in different groups.
f. Your choice here is likely to depend on the language that you find in the
proficient speaker model. If there is a language form that occurs
consistently in the model, it makes sense to create a language noticing
task that focuses on this language point.

Planning steps
1. Find a task that has tangible outcomes.
2. Record a model of the task with proficient speakers.
3. Transcribe the proficient speaker model (or part of it) and look for useful language points.
4. Decide whether you will let students notice the language they want to or whether you will
ask them to focus on specific vocabulary or grammar.
5. If you have focused on a specific language point, look for some activities that will provide
practice of that language.
6. Look for reading or listening texts that might be useful at the pre-task stage.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ÂdŚŝŶŬŝŶŐĂďŽƵƚǇŽƵƌƚĞĂĐŚŝŶŐ͙
/Ŷ ƚĂƐŬͲďĂƐĞĚ ůĞƐƐŽŶƐ ǁŚĞƌĞ ƐƚƵĚĞŶƚƐ ĐŚŽŽƐĞ ƚŚĞ ůĂŶŐƵĂŐĞ ƚŚĞǇ ǁŝƐŚ ƚŽ ĨŽĐƵƐ ŽŶ͕ ŝƚ ŝƐ
ŝŶƚĞƌĞƐƚŝŶŐ ƚŽ ŶŽƚĞ ǁŚŝĐŚ ůĂŶŐƵĂŐĞ ŝƚĞŵƐ ƐƚƵĚĞŶƚƐ ǁĂŶƚ ƚŽ ƐƚƵĚǇ͘ <ĞĞƉ Ă ŶŽƚĞ ŽĨ ƚŚĞ
ǀŽĐĂďƵůĂƌǇĂŶĚŐƌĂŵŵĂƌƉŽŝŶƚƐƚŚĞǇĐŚŽŽƐĞĂŶĚƐĞĞŝĨŝƚƚĞůůƐǇŽƵĂŶǇƚŚŝŶŐĂďŽƵƚǇŽƵƌ
ƐƚƵĚĞŶƚƐ͛ůĂŶŐƵĂŐĞĚĞǀĞůŽƉŵĞŶƚ͘&ŽƌĞǆĂŵƉůĞ͕ĂƌĞƚŚĞƐĞůĂŶŐƵĂŐĞƉŽŝŶƚƐƚŚĂƚƐƚƵĚĞŶƚƐ
ŽĨƚĞŶƉƌŽĚƵĐĞŝŶĐŽƌƌĞĐƚůǇ͍

EŽƚĞǇŽƵƌŽďƐĞƌǀĂƚŝŽŶƐŝŶǇŽƵƌdĞĂĐŚŝŶŐ>ŽŐ͘



ÂdĂŬŝŶŐŝƚƚŽƚŚĞĐůĂƐƐƌŽŽŵ͙
^ŽŵĞ ůĞĂƌŶĞƌ ŐƌŽƵƉƐ ŵĂǇ ǁĂŶƚ ǇŽƵ ƚŽ ŐŝǀĞ ĨĞĞĚďĂĐŬ ŽŶ ƚŚĞŝƌ ůĂŶŐƵĂŐĞ ƵƐĞ ĂĨƚĞƌ ƚŚĞ
ƌĞƉŽƌƚŝŶŐƉŚĂƐĞ͘dƌǇůĞƐƐŽŶƐǁŚĞƌĞǇŽƵĚŽƚŚŝƐĂŶĚ ƚƌǇůĞƐƐŽŶƐ ǁŚĞƌĞǇŽƵĚŽŶ͛ƚ͘dŚĞŶ
ĂƐŬůĞĂƌŶĞƌƐǁŚŝĐŚĂƉƉƌŽĂĐŚƚŚĞǇƉƌĞĨĞƌ͘



ÂtĂŶƚƚŽĨŝŶĚŽƵƚŵŽƌĞ͙͍
WĂŐĞƐ ϳϭ ʹ ϳϯ ŽĨ dŚĞ WƌĂĐƚŝĐĞ ŽĨ ŶŐůŝƐŚ >ĂŶŐƵĂŐĞ dĞĂĐŚŝŶŐ ;ϰƚŚ ĞĚŝƚŝŽŶͿ ďǇ :ĞƌĞŵǇ
,ĂƌŵĞƌ;WĞĂƌƐŽŶϮϬϬϳͿĐŽŶƚĂŝŶĨƵƌƚŚĞƌƌĞĂĚŝŶŐŽŶƚĂƐŬͲďĂƐĞĚůĞĂƌŶŝŶŐ͘


ÂZĞůĂƚĞĚdĂƐŬŽŽŬůĞƐƐŽŶƐ͘͘͘
zŽƵ ŵĂǇ ďĞ ŝŶƚĞƌĞƐƚĞĚ ŝŶ ƚŚĞ ĨŽůůŽǁŝŶŐ ůĞƐƐŽŶƐ ŝŶ ƚŚĞ ^K> dĞĂĐŚŝŶŐ ^ŬŝůůƐ dĂƐŬŽŽŬ
ƐĞƌŝĞƐ͕ƌĞůĂƚŝŶŐƚŽƚŚĞƚĞĂĐŚŝŶŐŽĨŐƌĂŵŵĂƌ͗

ͻhŶŝƚϰĚͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϭ͗ŝĨĨĞƌĞŶƚĂƉƉƌŽĂĐŚĞƐ
;ůŽŽŬƐĂƚĂǀĂƌŝĞƚǇŽĨĂƉƉƌŽĂĐŚĞƐƚŽƚĞĂĐŚŝŶŐŐƌĂŵŵĂƌͿ
ͻhŶŝƚϰĞͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϮ͗'ƌĂŵŵĂƌĨƌŽŵƚĞǆƚƐ
;ŽƵƚůŝŶĞƐĂƉƌŽĐĞĚƵƌĞĨŽƌĂƚĞǆƚͲďĂƐĞĚĂƉƉƌŽĂĐŚƚŽŐƌĂŵŵĂƌůĞƐƐŽŶƐͿ
ͻhŶŝƚϰĨͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϯ͗'ƌĂŵŵĂƌƚŚƌŽƵŐŚĐŽŵŵƵŶŝĐĂƚŝǀĞĂĐƚŝǀŝƚŝĞƐ
;ůŽŽŬƐĂƚŚŽǁƚŽƵƐĞĐŽŵŵƵŶŝĐĂƚŝǀĞĂĐƚŝǀŝƚŝĞƐƚŽĨŽĐƵƐŽŶŐƌĂŵŵĂƌͿ

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ŶƐǁĞƌ<ĞǇ

dĂƐŬϭͲ&ĞĞĚďĂĐŬ

dĂƐŬϯʹ&ĞĞĚďĂĐŬ

Question 1: What exactly is task-based
learning?

1) d
2) a
3) f
4) e
5) b
6) c

Answer: In general, it is an approach to
English- language learning in which
students learn by doing tasks. However, it is
not as straightforward as just doing one task
after another.
Question 2: Can you focus on grammar
in a task-based lesson?
Answer: Yes, you can. The way that you do
so is a little different from other approaches,
but it is fine to focus on grammar in taskbased lessons.
Question 3: Is it true that the way
students learn is by just picking up
language from each other?
Answer: This is one way in which students
can learn when working on tasks. However,
task-based learning also involves other
learning opportunities for students.

dĂƐŬϮʹ&ĞĞĚďĂĐŬ

dĂƐŬϰʹ&ĞĞĚďĂĐŬ
1) d
2) c
3) e
4) a
5) f
6) b

dĂƐŬϱʹ&ĞĞĚďĂĐŬ
1) c
2) a
3) f
4) b
5) e
6) d

1) c
2) f
3) b
4) e
5) d
6) a
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