ESOL Teaching Skills TaskBook
Teaching Grammar 3: Using communicative activities: Unit 4 f)

ŽǇŽƵƐŽŵĞƚŝŵĞƐĨĞĞůƚŚĂƚǇŽƵĂƌĞƚĞĂĐŚŝŶŐƐƚƵĚĞŶƚƐŐƌĂŵŵĂƌƚŚĞǇĂůƌĞĂĚǇ
ŬŶŽǁ͍ dŚŝƐ ůĞƐƐŽŶ ůŽŽŬƐ Ăƚ ŚŽǁ ǇŽƵ ĐĂŶ ƵƐĞ ĐŽŵŵƵŶŝĐĂƚŝŽŶ ĂĐƚŝǀŝƚŝĞƐ ĂƐ Ă
ƐƉƌŝŶŐďŽĂƌĚƚŽĨŽĐƵƐŝŶŐŽŶŐƌĂŵŵĂƌ͘/ƚĞǆĂŵŝŶĞƐƚŚĞĂŝŵƐĂŶĚƐƚĂŐĞƐŽĨƐƵĐŚĂ
ůĞƐƐŽŶ ĂŶĚ ůŽŽŬƐ Ăƚ ŝƐƐƵĞƐĂŶĚŽƉƚŝŽŶƐ ƐƵƌƌŽƵŶĚŝŶŐ ƚŚŝƐĂƉƉƌŽĂĐŚ ƚŽ ƚĞĂĐŚŝŶŐ
ŐƌĂŵŵĂƌ͘

dĂƐŬϭʹtŚĂƚǇŽƵƌƐƚƵĚĞŶƚƐƐĂǇĂŶĚĚŽ
Below are five statements about what students sometimes say and do.
Are any true for you?
1. Students often complain that they know all the grammar, but they are still incorrect
when they speak.
2. Students often don’t see the relevance of learning grammar.
3. Students say they want more feedback on the language they produce.
4. Students say they want to do more speaking in your classes.
5. Students can often do very controlled oral practice activities correctly. However,
when they are given a freer practice activity, they will often get the target grammar
wrong.

Jot down your answers on a note pad, then check the answer key below.

dĂƐŬϭ&ĞĞĚďĂĐŬ
/ĨŽŶůǇŽŶĞŽĨƚŚĞƐĞƐƚĂƚĞŵĞŶƚƐŝƐƚƌƵĞĨŽƌǇŽƵƌĐƵƌƌĞŶƚƚĞĂĐŚŝŶŐƐŝƚƵĂƚŝŽŶ͕ƚŚĞŶ
ƵƐŝŶŐĐŽŵŵƵŶŝĐĂƚŝŽŶ ĂĐƚŝǀŝƚŝĞƐĨŽƌƚĞĂĐŚŝŶŐŐƌĂŵŵĂƌĐŽƵůĚďĞĂƵƐĞĨƵůƐŬŝůůƚŽ
ůĞĂƌŶ͘/ĨŶŽŶĞŽĨƚŚĞƐƚĂƚĞŵĞŶƚƐĂƌĞƚƌƵĞ͕ƚŚĞŶǇŽƵƌƐƚƵĚĞŶƚƐŵƵƐƚďĞĞǆƚƌĞŵĞůǇ
ŚĂƉƉǇʹǁĞůůĚŽŶĞ͊dŚĞĨŽůůŽǁŝŶŐůĞƐƐŽŶŵĂǇƐƚŝůůďĞŽĨƵƐĞƚŽǇŽƵĂůůƚŚĞƐĂŵĞ͘

<ĞǇ^Ŭŝůů
hƐŝŶŐ ĐŽŵŵƵŶŝĐĂƚŝŽŶ ĂĐƚŝǀŝƚŝĞƐ ƚŽ ƚĞĂĐŚ ŐƌĂŵŵĂƌ ĐĂŶ ŽĨĨĞƌ ǀĂƌŝĞƚǇ ƚŽ ǇŽƵƌ
ƐƚƵĚĞŶƚƐ ĂŶĚ ĐĂƚĞƌ ƚŽ ƚŚĞ ŶĞĞĚƐ ŽĨ ůĞĂƌŶĞƌƐ ǁŚŽ ĂƌĞ ŬĞĞŶ ƚŽ ĚĞǀĞůŽƉ ƚŚĞŝƌ
ĂďŝůŝƚǇ ƚŽ ƵƐĞ ŶŐůŝƐŚ͘ /ƚ ĂůƐŽ ƉƌŽǀŝĚĞƐ ŽƉƉŽƌƚƵŶŝƚŝĞƐ ĨŽƌ ƚĞĂĐŚĞƌƐ ƚŽ ŐŝǀĞ
ƐǇƐƚĞŵĂƚŝĐĨĞĞĚďĂĐŬŽŶƐƚƵĚĞŶƚƐ͛ĞƌƌŽƌƐ͘
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϮʹtŚĂƚĂƌĞƚŚĞĚŝĨĨĞƌĞŶƚƐƚĞƉƐ͍
Letters a to e outline key stages in a lesson that teaches grammar by
means of a communicative activity. Numbers i to v are aims that match
each stage. Put the steps in their correct order in the table below, then
match the correct aim to each step.

Stages
a. Teacher-led error correction of
student language.
b. Students do a second
communication activity.
c. Teacher evaluation of student
language.
d. Students do a communication
activity that requires use of a
specific grammar point.
e. Checking of meaning and form
by teacher.

Stages

Aims
i. To determine whether students are able to
use the target language point and to listen
for their accuracy with other language.
ii. To clarify how the target language point is
used and made.
iii. To provide an initial opportunity for
students to use the target grammar point
and to provide speaking practice.
iv. To provide students with an opportunity to
further practise and consolidate the target
language point.
v. To give students feedback on the language
they produced and to focus on the target
grammar point.

Aims

1.
2.
3.
4.
5.

Check your ideas in the answer key.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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<ĞǇ^Ŭŝůů
dŚĞ ƉŽŝŶƚ ŽĨ ĚĞƉĂƌƚƵƌĞ ŽĨ ƚŚŝƐ ůĞƐƐŽŶ ŝƐ Ă ĐŽŵŵƵŶŝĐĂƚŝŽŶ ƚĂƐŬ ƚŚĂƚ ŝŶǀŽůǀĞƐ
ƐƉĞĂŬŝŶŐ͘ dŚŝƐ ŐŝǀĞƐ ƚĞĂĐŚĞƌƐ ĂŶ ŽƉƉŽƌƚƵŶŝƚǇ ƚŽ ŚĞĂƌ ŝĨ ƐƚƵĚĞŶƚƐ ĐĂŶ ƵƐĞ ƚŚĞ
ƚĂƌŐĞƚ ŐƌĂŵŵĂƌ ƉŽŝŶƚ͘ /Ĩ ƐƚƵĚĞŶƚƐ ĂƌĞ ƵƐŝŶŐ ƚŚĞ ůĂŶŐƵĂŐĞ ƉĞƌĨĞĐƚůǇ ǁĞůů͕ ƚŚĞ
ƚĞĂĐŚĞƌƐŚŽƵůĚŐŝǀĞĨĞĞĚďĂĐŬŽŶŽƚŚĞƌĞƌƌŽƌƐĂŶĚŶŽƚǁŽƌƌǇĂďŽƵƚĐŚĞĐŬŝŶŐƚŚĞ
ŵĞĂŶŝŶŐ ĂŶĚ ĨŽƌŵ ŽĨ ƚŚĞ ƚĂƌŐĞƚ ŐƌĂŵŵĂƌ ƉŽŝŶƚ͘ /Ĩ ƐƚƵĚĞŶƚƐ ĐĂŶ ƵƐĞ ƚŚŝƐ
ůĂŶŐƵĂŐĞ͕ƚŚĞǇĐůĞĂƌůǇĚŽŶ͛ƚŶĞĞĚĂŶǇŵŽƌĞǁŽƌŬŽŶŝƚ͘

dĂƐŬϯʹ,ŽǁƚŽĂĐŚŝĞǀĞƚŚĞĂŝŵƐ
Numbers 1 to 5 below repeat the stages of a lesson that teaches
grammar by means of a communication activity. However, this time they
are in the correct order. Letters a to e describe activities for each stage.
They are in a different order. Match the activities to the stages.

Stages

Activities

1. Students do a communication activity that requires use of a
specific grammar point.
2. Teacher evaluation of student language.

3. Teacher-led error correction of student language.

4. Checking of meaning and form by teacher.

5. Students do a second communication activity.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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Activities
a. The teacher writes up the collected errors on the white board. Corrections can
either be elicited from learners, or students can be put in pairs or small groups to
correct the language and conduct feedback.
b. The teacher gives students another communication activity that practises the
target language point and asks them to do this activity and concentrate on using
the target grammar point correctly. Alternatively, students could re-do the original
activity.
c. Having elicited corrections of student language, the teacher uses oral concept
questions to check the meaning of the target grammar point, afterwards checking
the form by eliciting it and then writing it up on the white board.
d. The teacher monitors and listens carefully to the language that students are
producing, particularly for the target grammar point, or its absence and finds out
what incorrect forms students are using in its place. The teacher also notes other
examples of incorrect language, noting these down on a piece of paper.
e. The teacher sets up the communication activity, but makes a point of not
mentioning the target grammar point nor asking that students use it.

Check your ideas in the answer key.

<ĞǇ^Ŭŝůů
/ŶƚĞƌŵƐŽĨƚŚĞĨŽĐƵƐŽŶŐƌĂŵŵĂƌ͕ƐƚĂŐĞƐϯĂŶĚϰĂƌĞŬĞǇŝŶƚŚŝƐĂƉƉƌŽĂĐŚ͘dŚĞǇ
ŵĂǇ ŶŽƚ ĂůǁĂǇƐ ďĞ ĐŽŵƉůĞƚĞůǇ ƐĞƉĂƌĂƚĞ ƐƚĂŐĞƐ͘ tŚĞŶ ĞůŝĐŝƚŝŶŐ ƚŚĞ ĐŽƌƌĞĐƚ
ǀĞƌƐŝŽŶ ŽĨ ƚŚĞ ǁŚŝƚĞ ďŽĂƌĚ ůĂŶŐƵĂŐĞ͕ ƚŚĞ ƚĞĂĐŚĞƌ ŵŝŐŚƚ ĐŚĞĐŬ ŵĞĂŶŝŶŐ ĂŶĚ
ĨŽƌŵĂƚƚŚĞƐĂŵĞƚŝŵĞ͘ǀĂƌŝĂƚŝŽŶĨŽƌƚŚĞƚŚŝƌĚƐƚĂŐĞŝƐƚŽƉƵƚƵƉĂŵŝǆƚƵƌĞŽĨ
ĐŽƌƌĞĐƚ ĂŶĚ ŝŶĐŽƌƌĞĐƚ ĞǆĂŵƉůĞƐ ŽĨ ƚŚĞ ƚĂƌŐĞƚ ůĂŶŐƵĂŐĞ ĂŶĚ ŐĞƚ ƐƚƵĚĞŶƚƐ ƚŽ
ĚĞĐŝĚĞǁŚŝĐŚǀĞƌƐŝŽŶƐĂƌĞƚŚĞĐŽƌƌĞĐƚŽŶĞƐ͘


>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϰʹ^ƚƌĞŶŐƚŚƐĂŶĚĐŚĂůůĞŶŐĞƐ
The following statements are about different aspects of lessons that
teach grammar from a communicative activity. Some of them indicate
strengths of this approach, while others describe challenges. Sort them
into the appropriate categories below.

Strengths

Challenges

Statements
1. This approach heightens the relevance of the target grammar point during the
meaning and form stages. If students have had problems with the point, they can
see the need to clarify it. They are less likely to complain about having studied
the point already.
2. It creates a very natural connection between speaking and communication and
grammar, rather than viewing these as separate entities.
3. The teacher needs to listen very carefully when monitoring. This may be a little
difficult because of the noise level in the classroom and quietly spoken students
may be harder to hear.
4. The teacher needs to be able to respond to unexpected language issues that can
arise. These issues may not be connected with the target language point.
5. There is the opportunity to cover more grammar in a lesson. Apart from the target
grammar point, the teacher can also deal with other points that arise during the
correction stage.
6. If the students do the first activity well and produce the target language, the
teacher needs to have an alternative activity ready to use in place of the meaning
and form stages.
7. Because the lesson involves a lot of speaking, some students may not feel they
are learning grammar in a concrete and tangible way. The teacher may need to
point out to them that the error feedback and meaning and form stages do involve
an explicit focus on grammar.
8. This approach means that students are getting consistent feedback on the
language that they produce. This is likely to appeal to learners who want more
error correction from their teacher.

Check your ideas in the answer key.
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ÂdŚŝŶŬŝŶŐĂďŽƵƚǇŽƵƌƚĞĂĐŚŝŶŐ͙
dŚŝŶŬ ĂďŽƵƚ ƚŚŝƐ ĂƉƉƌŽĂĐŚ ƚŽ ƚĞĂĐŚŝŶŐ ŐƌĂŵŵĂƌ ĨƌŽŵ ƚŚĞ ƐƚƵĚĞŶƚƐ͛ ƉŽŝŶƚ ŽĨ ǀŝĞǁ͘
/ŵĂŐŝŶĞ ǇŽƵ ĂƌĞ ůĞĂƌŶŝŶŐ Ă ƐĞĐŽŶĚ ůĂŶŐƵĂŐĞ ĂŶĚ ďĞŝŶŐ ƚĂƵŐŚƚ ŐƌĂŵŵĂƌ ƵƐŝŶŐ ƚŚŝƐ
ĂƉƉƌŽĂĐŚ͘ tŚĂƚ ĂƐƉĞĐƚƐ ŽĨ ƚŚĞ ĂƉƉƌŽĂĐŚ ǁŽƵůĚ ǇŽƵ ĨŝŶĚ ĨƌƵƐƚƌĂƚŝŶŐ͕ ǁŚĂƚ ŽƚŚĞƌ
ĂƐƉĞĐƚƐ ǁŽƵůĚ ǇŽƵ ĞŶũŽǇ͍ DĂŬĞ Ă ůŝƐƚ ĂŶĚ ƚŚĞŶ ǁŽƌŬ ŽƵƚ ǁŚĞƚŚĞƌ ǇŽƵ ǁŽƵůĚ
ĞǆƉĞƌŝŵĞŶƚǁŝƚŚƐůŝŐŚƚĂůƚĞƌĂƚŝŽŶƐƚŽƚŚĞĂƉƉƌŽĂĐŚĚĞƐĐƌŝďĞĚĂďŽǀĞ͘

EŽƚĞǇŽƵƌĐŽŶĐůƵƐŝŽŶƐŝŶǇŽƵƌdĞĂĐŚŝŶŐ>ŽŐ͘



ÂdĂŬŝŶŐŝƚƚŽƚŚĞĐůĂƐƐƌŽŽŵ͙
KĨƚĞŶ ƚŚŝƐ ĂƉƉƌŽĂĐŚ ĚŽĞƐ ŶŽƚ ŵĂƚĐŚ ƉƵďůŝƐŚĞĚ ƚĞĂĐŚŝŶŐ ŵĂƚĞƌŝĂůƐ͘ dŚĞ ŐƌĂŵŵĂƌ
ĐůĂƌŝĨŝĐĂƚŝŽŶ ŵĂƚĞƌŝĂůƐ ŵŝŐŚƚ ƵƐĞ ƚĞǆƚƐ Žƌ ĞǆĂŵƉůĞƐ͘ ,ŽǁĞǀĞƌ͕ ƚŚĞƐĞ ďŽŽŬƐ ŽĨƚĞŶ
ŝŶĐůƵĚĞ ĐŽŵŵƵŶŝĐĂƚŝŽŶ ĂĐƚŝǀŝƚŝĞƐ ƚŚĂƚ Ăŝŵ ƚŽ ƉƌĂĐƚŝƐĞ ŐƌĂŵŵĂƌ ƉŽŝŶƚƐ͘ dŚĞƐĞ ĂƌĞ
ŽĨƚĞŶƉůĂĐĞĚƚŽǁĂƌĚƐƚŚĞĞŶĚŽĨĂůĞƐƐŽŶ͕ŽƌĂƚƚŚĞďĂĐŬŽĨƚŚĞďŽŽŬ͘dĞĂĐŚĞƌƐĐĂŶ
ƵƐĞƚŚĞƐĞĂƐƚŚĞŝƌƉŽŝŶƚŽĨĚĞƉĂƌƚƵƌĞĨŽƌƚĞĂĐŚŝŶŐŐƌĂŵŵĂƌ͕ŝŶůŝŶĞǁŝƚŚƚŚĞĂƉƉƌŽĂĐŚ
ŽƵƚůŝŶĞĚŝŶƚŚŝƐůĞƐƐŽŶ͘



ÂtĂŶƚƚŽĨŝŶĚŽƵƚŵŽƌĞ͙͍
ŚĂƉƚĞƌ ϳŽĨ ,Žǁ dŽdĞĂĐŚ 'ƌĂŵŵĂƌ ďǇ ^ĐŽƚƚdŚŽƌŶďƵƌǇ;>ŽŶŐŵĂŶ WĞĂƌƐŽŶϭϵϵϵͿ
ĐŽŶƚĂŝŶƐĨƵƌƚŚĞƌŝĚĞĂƐŽŶƵƐŝŶŐƐƚƵĚĞŶƚƐ͛ĞƌƌŽƌƐƚŽƚĞĂĐŚŐƌĂŵŵĂƌ͘



ÂZĞůĂƚĞĚdĂƐŬŽŽŬůĞƐƐŽŶƐ͘͘͘
zŽƵŵĂǇďĞŝŶƚĞƌĞƐƚĞĚŝŶƚŚĞĨŽůůŽǁŝŶŐůĞƐƐŽŶƐŝŶƚŚĞ^K>dĞĂĐŚŝŶŐ^ŬŝůůƐdĂƐŬŽŽŬ
ƐĞƌŝĞƐ͕ƌĞůĂƚŝŶŐƚŽƚŚĞƚĞĂĐŚŝŶŐŽĨŐƌĂŵŵĂƌ͗

ͻhŶŝƚϰĚͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϭ͗ŝĨĨĞƌĞŶƚĂƉƉƌŽĂĐŚĞƐ
;ůŽŽŬƐĂƚĂǀĂƌŝĞƚǇŽĨĂƉƉƌŽĂĐŚĞƐƚŽƚĞĂĐŚŝŶŐŐƌĂŵŵĂƌͿ
ͻhŶŝƚϰĞͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϮ͗'ƌĂŵŵĂƌĨƌŽŵƚĞǆƚƐ
;ŽƵƚůŝŶĞƐĂƉƌŽĐĞĚƵƌĞĨŽƌĂƚĞǆƚͲďĂƐĞĚĂƉƉƌŽĂĐŚƚŽŐƌĂŵŵĂƌůĞƐƐŽŶƐͿ
ͻhŶŝƚϰŐͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϰ͗ŽŶĐĞƉƚͲĐŚĞĐŬŝŶŐŐƌĂŵŵĂƌ
;ůŽŽŬƐĂƚŚŽǁƚŽĐŚĞĐŬŵĞĂŶŝŶŐŽĨŐƌĂŵŵĂƌǁŝƚŚůĞĂƌŶĞƌƐďǇƵƐŝŶŐ
ŽƌĂůĐŽŶĐĞƉƚƋƵĞƐƚŝŽŶƐͿ




>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
ŶƐǁĞƌ<ĞǇ
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Teaching Grammar 3: Using communicative activities: Unit 4 f)

dĂƐŬϮʹ&ĞĞĚďĂĐŬ

dĂƐŬϰʹ&ĞĞĚďĂĐŬ

1) d, iii
2) c, i
3) a, v
4) e, ii
5) b, iv

Strengths = 1, 2, 5, 8
Challenges = 3, 4, 6, 7

dĂƐŬϯʹ&ĞĞĚďĂĐŬ
1) e
2) d
3) a
4) c
5) b
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