ESOL Teaching Skills TaskBook
Teaching Grammar 2: Grammar from texts: Unit 4 e)

,ŽǁĞĂƐǇĚŽ ǇŽƵĨŝŶĚ ŝƚ ƚŽƚĞĂĐŚ ŐƌĂŵŵĂƌ ĨƌŽŵ ƚĞǆƚƐ͍ŽǇŽƵĨĞĞůƚŚĂƚǇŽƵƌ
ůĞƐƐŽŶƐƐŽŵĞƚŝŵĞƐŐĞƚďŽŐŐĞĚĚŽǁŶďǇƚŚĞĐŽƵƌƐĞďŽŽŬŵĂƚĞƌŝĂů͍dŚŝƐůĞƐƐŽŶ
ŽƵƚůŝŶĞƐ Ă ƉƌŽĐĞĚƵƌĞ ƚŚĂƚ ŵĂǇ ŚĞůƉ ŵŽƚŝǀĂƚĞ ǇŽƵƌ ƐƚƵĚĞŶƚƐ ŝŶ ƚĞǆƚͲďĂƐĞĚ
ŐƌĂŵŵĂƌůĞƐƐŽŶƐ͘


dĂƐŬϭʹŶĚǇ͛ƐĨƌƵƐƚƌĂƚŝŽŶ
Andy: “I was teaching the past perfect the other day. I found this really good reading text full
of lots of examples. I pointed out the examples and then explained the use of the past
perfect. I asked students if they had understood my explanation and they all said they did.
However, when I gave them a practice activity to do, very few of them could use the past
perfect correctly. It was very frustrating. I felt like I’d been wasting my time.”

Can you help Andy? Think of possible reasons why Andy’s students
didn’t understand. Jot down your answers on a note pad, then check the
answer key below.


 dĂƐŬϭ&ĞĞĚďĂĐŬ


/ƚ ŝƐ ƉŽƐƐŝďůĞ ƚŚĂƚ ŶĚǇ͛Ɛ ĂƉƉƌŽĂĐŚ ƚŽ ƚĞĂĐŚŝŶŐ ŚŝƐ ŐƌĂŵŵĂƌ ƉŽŝŶƚ ĚŝĚŶ͛ƚ
ŵŽƚŝǀĂƚĞŚŝƐƐƚƵĚĞŶƚƐ͘,ŝƐĞǆƉůĂŶĂƚŝŽŶĐŽƵůĚŚĂǀĞďĞĞŶƋƵŝƚĞůŽŶŐͲǁŝŶĚĞĚĂŶĚ
ƉĞƌŚĂƉƐ ƐƚƵĚĞŶƚƐ ĚŝĚŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ͘ tŚĞŶ ŚĞ ĂƐŬĞĚ ƐƚƵĚĞŶƚƐ ŝĨ ƚŚĞǇ
ƵŶĚĞƌƐƚŽŽĚƚŚĞŐƌĂŵŵĂƌ͕ƚŚĞǇŵĂǇŚĂǀĞƐĂŝĚ͞ǇĞƐ͟ƚŽƐĂǀĞĨĂĐĞ͕ǁŚĞŶŝŶĨĂĐƚ
ƚŚĞǇĚŝĚŶ͛ƚƌĞĂůůǇƵŶĚĞƌƐƚĂŶĚ͘

<ĞǇ^Ŭŝůů
tŚĞŶƚĞĂĐŚŝŶŐŐƌĂŵŵĂƌĨƌŽŵƚĞǆƚ͕ŝƚŝƐĂŐŽŽĚŝĚĞĂƚŽĞŶŐĂŐĞůĞĂƌŶĞƌƐĂƐŵƵĐŚ
ĂƐ ƉŽƐƐŝďůĞ ďǇ ŐĞƚƚŝŶŐ ƚŚĞŵ ƚŽ ĚŝƐĐŽǀĞƌ ƚŚĞ ůĂŶŐƵĂŐĞ ĂŶĚ ƚŚŝŶŬ ĂďŽƵƚ ǁŚĂƚ ŝƚ
ŵĞĂŶƐ͕ŚŽǁŝƚŝƐƵƐĞĚĂŶĚŚŽǁŝƚŝƐĨŽƌŵĞĚ͘dĞĂĐŚĞƌĞǆƉůĂŶĂƚŝŽŶƐĐĂŶŽĨƚĞŶďĞ
ŝŶĞĨĨĞĐƚŝǀĞ Ăƚ ĚŽŝŶŐ ƚŚŝƐ ďĞĐĂƵƐĞ ƚŚĞ ƚĞĂĐŚĞƌ ƚĂůŬƐ ƚŽŽ ŵƵĐŚ ĂŶĚ ƚŚĞ ůĞĂƌŶĞƌƐ
ƐǁŝƚĐŚŽĨĨ͘

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϮʹ^ƚĞƉƐŝŶĂƚĞǆƚͲďĂƐĞĚŐƌĂŵŵĂƌůĞƐƐŽŶ
Letters a to f outline key steps in a text-based grammar lesson. Numbers
i to vi are aims that match each stage. Put the steps in their correct order
into the table below, then find the aim that matches each step.

Steps

Aims

a. Students check the form of the
target grammar.

i. To focus students on the grammar that is
to be clarified.

b. Students highlight the target
grammar in the text.

ii. To provide opportunities for the students
to use the new language in a variety of
contexts.

c. The teacher provides controlled
to freer practice of the target
grammar.
d. Students read (or listen to) the
text that contains the target
grammar.

iii. To check students’ understanding of the
context that the target grammar comes
from.
iv. To give very controlled oral practice of
phonological features of the grammar.

e. The teacher highlights the
pronunciation of the target
grammar (if it is typically used for
oral communication).

v. To ensure students understand concepts
associated with the grammar (e.g. time
reference, intention etc.) and the way it is
used in native speaker language.

f. Students check the meaning of
the target grammar .

vi. To ensure students understand the
component parts of the grammar and how
it is put together.

Steps

Aims

1.
2.
3.
4.
5.
6.

Check your ideas in the answer key.
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ


ESOL Teaching Skills TaskBook
Teaching Grammar 2: Grammar from texts: Unit 4 e)

<ĞǇ^Ŭŝůů
/ƚ ŝƐ ŝŵƉŽƌƚĂŶƚ ƚŚĂƚ ƐƚƵĚĞŶƚƐ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ĐŽŶƚĞǆƚ ŽĨ ƚŚĞ ƚĂƌŐĞƚ ŐƌĂŵŵĂƌ
ďĞĐĂƵƐĞ ƚŚŝƐ ǁŝůů ŚĞůƉ ƚŚĞŵ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ŵĞĂŶŝŶŐ͘ /ƚ ŝƐ ďĞƚƚĞƌ ƚŽ ƐƚƵĚǇ ƚŚĞ
ŵĞĂŶŝŶŐ ŽĨ ƚŚĞ ŐƌĂŵŵĂƌ ďĞĨŽƌĞ ůŽŽŬŝŶŐ Ăƚ ƚŚĞ ĨŽƌŵ ďĞĐĂƵƐĞ ĞǆĂŵŝŶŝŶŐ ŚŽǁ
ƐŽŵĞƚŚŝŶŐŝƐŵĂĚĞǁŝƚŚŽƵƚƵŶĚĞƌƐƚĂŶĚŝŶŐǁŚĂƚŝƚŵĞĂŶƐĐĂŶďĞĨƌƵƐƚƌĂƚŝŶŐ͘

dĂƐŬϯʹ,ŽǁƚŽĂĐŚŝĞǀĞƚŚĞĂŝŵƐ
Numbers 1 to 6 below repeat the stages in a text-based grammar lesson.
However, this time they are in the correct order. Letters a to f describe
activities for each stage. They are in a different order. Match the
activities to the stages.

Stages

Activities

1. Students read (or listen to) the text that contain the target
grammar.
2. Students highlight the target grammar in the text.

3. Students check the meaning of the target grammar.

4. Students check the form of the target grammar.

5. The teacher highlights the pronunciation of the target grammar
(if it is typically used for oral communication).
6. The teacher provides controlled to freer practice of the target
grammar.
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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Activities
a. The teacher provides an oral model of the target grammar point and then drills
students chorally and individually.
b. The teacher gives comprehension questions that check the information in the
text.
c. The teacher elicits information about how the target grammar is made using the
white board. Alternatively, students can work on a student-centred task.
d. The teacher sets up a variety of activities, both spoken and written, that allow
students to use the target grammar.
e. Students are asked to underline examples of the target grammar or the teacher
might point them out. If using a listening text, you can isolate examples of the target
grammar on the tape.
f. The teacher gives learners a student-centred task that guides them towards an
understanding of the use of the target grammar. The task might include questions,
or clines, or grids. An alternative is for the teacher to ask oral concept questions
about the target grammar.

Check your ideas in the answer key.

<ĞǇ^Ŭŝůů
tŚĞŶĞǀĞƌƉŽƐƐŝďůĞ͕ŝƚŝƐǁŽƌƚŚĐŽŶƐŝĚĞƌŝŶŐƉƌŽǀŝĚŝŶŐĂƐƚƵĚĞŶƚͲĐĞŶƚƌĞĚƚĂƐŬƚŽ
ĐůĂƌŝĨǇ ŬĞǇ ĂƐƉĞĐƚƐ ŽĨ ŐƌĂŵŵĂƌ͗ ŵĞĂŶŝŶŐ ĂŶĚ ĨŽƌŵ͘ dŚĞƐĞ ƚĂƐŬƐ ƐŚŽƵůĚ ŐƵŝĚĞ
ƐƚƵĚĞŶƚƐ ƚŽ ĂŶ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ƚŚĞ ƚĂƌŐĞƚ ŐƌĂŵŵĂƌ ĂŶĚ ƐŚŽƵůĚ ŵĞĂŶ ƚŚĞ
ƚĞĂĐŚĞƌĚŽĞƐŶŽƚŶĞĞĚƚŽƵƐĞůŽŶŐͲǁŝŶĚĞĚĞǆƉůĂŶĂƚŝŽŶ͘

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϰʹǀĂůƵĂƚŝŶŐƚĞǆƚͲďĂƐĞĚŐƌĂŵŵĂƌůĞƐƐŽŶƐ
Decide if the following statements are a correct or an incorrect evaluation
of text-based grammar lessons. Write ‘C’ for correct and ‘I’ for incorrect
in the right-hand column of the table.
Statements
1. Text-based grammar lessons allow you to focus on all uses of a
particular grammar point.
2. Text-based grammar lessons follow a guided discovery approach and
students are able to find out about the language themselves.
3. The use of texts means that students can see examples of target
grammar points in context.
4. When planning text-based grammar lessons, teachers should create
as many of their own texts as possible.
5. Text-based grammar lessons are likely to appeal to students who like
a clearly structured approach to learning grammar.
6. Student-centred meaning and form tasks give students useful thinking
time and allow them to process information about the language.
7. The lack of teacher explanation might mean that some students
switch off or get distracted.
8. The approach is suited to working with course books as they often
present new language in texts.
9. The fact that the language is presented in a reading text means you
shouldn’t drill it.
10. A text-based approach may help some students to think about texts
they find outside the classroom as a source of grammar.

Check your ideas in the answer key.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ


C or I?
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ÂdŚŝŶŬŝŶŐĂďŽƵƚǇŽƵƌƚĞĂĐŚŝŶŐ͙
,Žǁ ĚŽĞƐ Ă ƚĞǆƚͲďĂƐĞĚ ĂƉƉƌŽĂĐŚ ƚŽ ƚĞĂĐŚŝŶŐ ŐƌĂŵŵĂƌ ĐŽŵƉĂƌĞ ǁŝƚŚ ŽƚŚĞƌ
ĂƉƉƌŽĂĐŚĞƐǇŽƵŚĂǀĞƵƐĞĚ͍ŽŶƐŝĚĞƌƚŚĞƉůƵƐĞƐĂŶĚŵŝŶƵƐĞƐŽĨƚŚŝƐĂƉƉƌŽĂĐŚĨƌŽŵ
ƚŚĞƚĞĂĐŚĞƌ͛ƐƉŽŝŶƚǀŝĞǁ͘

EŽƚĞǇŽƵƌĐŽŶĐůƵƐŝŽŶƐŝŶǇŽƵƌdĞĂĐŚŝŶŐ>ŽŐ͘



ÂdĂŬŝŶŐŝƚƚŽƚŚĞĐůĂƐƐƌŽŽŵ͙
ŶĂůƚĞƌŶĂƚŝǀĞĂƉƉƌŽĂĐŚƚŽĨĞĞĚďĂĐŬŝƐƚŽůĞƚůĞĂƌŶĞƌƐŬŶŽǁƚŚĂƚǇŽƵǁŝůůŽŶůǇĐŽŶĨŝƌŵ
ƚŚĞĂŶƐǁĞƌƐƚŽϮŽƌϯƋƵĞƐƚŝŽŶƐŝŶĂƚĂƐŬ͘/ŶŐƌŽƵƉƐƚŚĞǇŚĂǀĞƚŽŶĞŐŽƚŝĂƚĞĂŶĚĚĞĐŝĚĞ
ǁŚŝĐŚĂŶƐǁĞƌƐƚŚĞǇĨĞĞůĐĞƌƚĂŝŶƚŚĞǇŚĂǀĞŐŽƚƌŝŐŚƚĂŶĚǁŚŝĐŚƚŚĞǇĂƌĞŵŽƐƚƵŶƐƵƌĞ
ŽĨ͘ dŚŝƐ ƐƚƌĂƚĞŐǇ ŵĂŬĞƐ ƚŚĞŵ ƚŚŝŶŬ ŚĂƌĚĞƌ ĂŶĚ ŝƚ ĂůƐŽ ŐĞŶĞƌĂƚĞƐ Ă ůŽƚ ŽĨ ŐƌŽƵƉ
ĚŝƐĐƵƐƐŝŽŶĂƐƚŚĞǇŶĞŐŽƚŝĂƚĞ͘



ÂtĂŶƚƚŽĨŝŶĚŽƵƚŵŽƌĞ͙͍
ŚĂƉƚĞƌ ϱŽĨ ,Žǁ dŽdĞĂĐŚ 'ƌĂŵŵĂƌ ďǇ ^ĐŽƚƚdŚŽƌŶďƵƌǇ;>ŽŶŐŵĂŶ WĞĂƌƐŽŶϭϵϵϵͿ
ĐŽŶƚĂŝŶƐĨƵƌƚŚĞƌŝĚĞĂƐŽŶŚŽǁƚŽƚĞĂĐŚŐƌĂŵŵĂƌďǇƵƐŝŶŐƚĞǆƚƐ͘



ÂZĞůĂƚĞĚdĂƐŬŽŽŬůĞƐƐŽŶƐ͘͘͘
zŽƵŵĂǇďĞŝŶƚĞƌĞƐƚĞĚŝŶƚŚĞĨŽůůŽǁŝŶŐůĞƐƐŽŶƐŝŶƚŚĞ^K>dĞĂĐŚŝŶŐ^ŬŝůůƐdĂƐŬŽŽŬ
ƐĞƌŝĞƐ͕ƌĞůĂƚŝŶŐƚŽƚŚĞƚĞĂĐŚŝŶŐŽĨŐƌĂŵŵĂƌ͗

ͻhŶŝƚϰĚͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϭ͗ŝĨĨĞƌĞŶƚĂƉƉƌŽĂĐŚĞƐ
;ůŽŽŬƐĂƚĂǀĂƌŝĞƚǇŽĨĂƉƉƌŽĂĐŚĞƐƚŽƚĞĂĐŚŝŶŐŐƌĂŵŵĂƌͿ
ͻhŶŝƚϰĨͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϯ͗hƐŝŶŐĐŽŵŵƵŶŝĐĂƚŝǀĞĂĐƚŝǀŝƚŝĞƐ
;ůŽŽŬƐĂƚŚŽǁƚŽƵƐĞĐŽŵŵƵŶŝĐĂƚŝǀĞĂĐƚŝǀŝƚŝĞƐƚŽĨŽĐƵƐŽŶŐƌĂŵŵĂƌͿ
ͻhŶŝƚϰŐͿdĞĂĐŚŝŶŐ'ƌĂŵŵĂƌϰ͗ŽŶĐĞƉƚͲĐŚĞĐŬŝŶŐŐƌĂŵŵĂƌ
;ůŽŽŬƐĂƚŚŽǁƚŽĐŚĞĐŬŵĞĂŶŝŶŐŽĨŐƌĂŵŵĂƌǁŝƚŚůĞĂƌŶĞƌƐďǇƵƐŝŶŐ
ŽƌĂůĐŽŶĐĞƉƚƋƵĞƐƚŝŽŶƐͿ



>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ŶƐǁĞƌ<ĞǇ

dĂƐŬϮʹ&ĞĞĚďĂĐŬ
1)
2)
3)
4)
5)
6)

d and iii
b and i
f and v
a and vi
e and iv
c and ii

dĂƐŬϯʹ&ĞĞĚďĂĐŬ
1)
2)
3)
4)
5)
6)

b
e
f
c
a
d

dĂƐŬϰʹ&ĞĞĚďĂĐŬ
1. Incorrect
Comment: Usually texts will focus on only
one use of a grammar point. Texts that try
to include a large variety of uses can seen
contrived and unnatural.

4. Incorrect
Comment: It is far easier to use texts in
published materials or authentic texts.
5. Correct
Comment: It gives students the feeling
that they are working through a step-bystep process. Other more communicative
learners might get frustrated by too much
of this.
6. Correct
Comment: As a result of this thinking
time, students often have questions. The
teacher can deal with these questions
during monitoring, when students are
working on the meaning and form tasks.
7. Incorrect
Comment: The reverse is more likely to
be true.
8. Correct
Comment: Some course books will also
provide meaning and form tasks that you
can use.

2. Correct
Comment: It is the design of the tasks
that ‘guides’ students to an understanding
of the target grammar point.

9. Incorrect
Comment: Whether you drill or not should
depend on whether the target language is
typically used in oral communication by
native speakers.

3. Correct
Comment: This is a key strength of this
approach.

10. Correct
Comment: But the teacher may need to
point this out to students.



>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ


