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Student feedback 
Emily prepared her vocabulary lesson thoroughly. She taught 12 new words associated with 
the topic of ecology and prepared good questions to elicit words and check their meaning. 
During the lesson, she felt things dragged a little bit. After the lesson, one of the students 
told her in the nicest possible way that it seemed to take a long time to learn the new words. 

  
How could Emily have made the vocabulary lesson more interesting for 
her students and improved the pace? Jot down your answers on a note 
pad, then check the answer key below. 

Task 1 Feedback    
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Letters a to h describe different teaching or learning situations that 
involve vocabulary. Decide which of the following approaches is the 
most suitable, and circle the correct letter. 

Teaching / Learning Situations for vocabulary Approaches 

a. 2 new words before a speaking activity. T S C 

b. 4 words in a reading text that are not important for an understanding  
    of the text. 

T S C 

c. 8 words from a listening text that are important to an understanding  
    of the text. 

T S C 

d. A set of about 10 words based around a topic or theme (e.g. crime 
words). 

T S C 

e. A couple of words that crop up unexpectedly in the lesson. T S C 

f. 3 words that are included in a grammar practice activity. T S C 

g. A list of verbs and nouns that go together (collocation) e.g. nouns 
that go with ‘make and ‘do’. 

T S C 

h. 4 words that are specific to a particular kind of written language e.g.  
    legal words. 

T S C 

Check your ideas in the answer key. 

Approaches 
T = teacher fronted explanation or elicitation 

S = student-centred task 

C = use the context to work out the meaning 
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A teacher fronted approach is often used when the main lesson aim is to 
clarify a lexical set of vocabulary.  Letters a to f are steps in the 
procedure for eliciting a word. Numbers i to vi give a rationale for each 
step. Put the steps in their correct order in the table below, then find the 
rationale that matches each step. 

Steps Rationale 

Check your ideas in the answer key. 

       Steps for eliciting a word 
  a. Check that students understand  
      the meaning of the word by  
      asking a concept question. 

  b. Write up the word on the white  
      board and provide grammar  
      information.  

  c. Drill the word. 

  d. Provide the word, if students do  
      not know it 

  e. Elicit the word 

  f.  Convey the meaning using a  
      picture or an oral definition. 

Rationale for each step 
    i. Students need to learn the spelling and   
       part of speech of the word. 

   ii. It is easier for students to start with the  
       concept rather than the word itself. 

  iii. If the students clearly do not know the  
       word, then the teacher has to give it. 

  iv. This allows students to contribute the  
       word if they know it. 

   v. It is a good idea to ensure students are  
       sure about the meaning of the word  
       before you ask them to say it. 

  vi. Because English spelling is often strange,  
       it is better for students to learn the sound  
       of the new word before they see how it is  
       written. 
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There are different ways that the teacher can convey the meaning of a 
word in order to try and elicit it. In the left-hand column below there are 8 
words. Letters a to h describe different methods of getting the meaning 
of words across. Choose the best method for each word.   

Words Methods 

1. hop (v)

2. viability (n)

3. exhausted (adj)

4. kiwifruit (n)

5. bitter (adj)

6. imitate (v)

7. skyscraper (n)

8. rarely (adv)

Method for getting meaning across 
a.  Showing students a physical object of some kind – sometimes called ‘realia’. 

b.  Doing a mime or action. 

c.  Explaining the meaning by giving an oral definition of the word. 

d.  Asking students to think about the opposite meaning of a word they already know. 

e.  Using a cline or diagram. 

f.  Using a picture of something. 

g.  Telling a short, personal story to give an example of the meaning. 

h.  Getting students to read a short written text that acts as a context for the word. 
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a) T 
b) C 
c) S 
d) S 
e) T 
f) T 
g) S 
h) C 

1) f  and ii 
2) e and iv 
3) d and iii 
4) a and v 
5) c and vi 
6) b and i 

1)  b 
2)  h 
3)  g 
4)  a 
5)  d 
6)  c 
7)  f 
8)  e 


