ESOL Teaching Skills TaskBook
Writing 2: A process approach: Unit 3 h)

ŽǇŽƵƐŽŵĞƚŝŵĞƐǁŽŶĚĞƌǁŚĂƚƉĞŽƉůĞŵĞĂŶǁŚĞŶƚŚĞǇƚĂůŬĂďŽƵƚ͚ƉƌŽĐĞƐƐ
ǁƌŝƚŝŶŐ͍͛dŚŝƐůĞƐƐŽŶůŽŽŬƐĂƚĂƉƌŽĐĞƐƐĂƉƉƌŽĂĐŚƚŽǁƌŝƚŝŶŐĂŶĚƐŚŽǁƐŚŽǁŝƚ
ĚŝĨĨĞƌƐ ĨƌŽŵ Ă ǀĞƌǇ ƐƚƌŝĐƚůǇ ƉƌŽĚƵĐƚ ĂƉƉƌŽĂĐŚ͘ /ƚ ĚĞƐĐƌŝďĞƐ Ă ƉƌŽĐĞĚƵƌĞ ĨŽƌ
ƉƌŽĐĞƐƐ ǁƌŝƚŝŶŐ ĂŶĚ ŐŝǀĞƐ ƐŽŵĞ ƚĞĂĐŚŝŶŐ ŝĚĞĂƐ͘ ĞĨŽƌĞ ǇŽƵ ĐŽŵƉůĞƚĞ ƚŚŝƐ
ůĞƐƐŽŶ͕ŝƚŵĂǇďĞƵƐĞĨƵůƚŽŚĂǀĞůŽŽŬĞĚĂƚtƌŝƚŝŶŐϭ͗ƉƌŽĚƵĐƚĂƉƉƌŽĂĐŚĂŶĚ
ĨĞĂƚƵƌĞƐŽĨǁƌŝƚƚĞŶůĂŶŐƵĂŐĞ͘


dĂƐŬϭʹƉƌŽĐĞƐƐƋƵŝǌ
What are your beliefs about how we structure and manage writing
lessons? Take this short quiz to find out. Write ‘yes’ or ‘no’ next to each
statement, then check your ideas with the answer key below.

Statements
1. Students should learn to write correct sentences and build them up into a text.
2. In writing classes, there is a strong emphasis on correct grammar.

3. In writing classes, you should focus on what the student produces at the end
of the lesson.
4. Classroom writing is by its nature ‘inauthentic’ and it is impossible to make it
real.
5. Writing in the classroom takes a lot of time and is often a waste of time.

6. Students have to work alone on writing activities.

7. Teachers should mark all the grammar mistakes that students make.

8. All written language can be considered formal language.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ




Yes/No?
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dĂƐŬϭ&ĞĞĚďĂĐŬ
ͻ/ĨǇŽƵĂŶƐǁĞƌĞĚĂůůƚŚĞƐĞƋƵĞƐƚŝŽŶƐǁŝƚŚ͚ǇĞƐ͕͛ƚŚĞŶǇŽƵƌǀŝĞǁŽĨĚĞǀĞůŽƉŝŶŐ
ǁƌŝƚŝŶŐƐŬŝůůƐŝƐƐƚƌŽŶŐůǇƉƌŽĚƵĐƚͲŽƌŝĞŶƚĂƚĞĚ͕ĂŶĚŝƚŵŝŐŚƚďĞŝŶƚĞƌĞƐƚŝŶŐĨŽƌǇŽƵ
ƚŽĞǆƉůŽƌĞƚŚĞĚŝĨĨĞƌĞŶƚĂƉƉƌŽĂĐŚŽƵƚůŝŶĞĚŝŶƚŚŝƐůĞƐƐŽŶ͘
ͻ /Ĩ ǇŽƵ ŚĂĚ Ă ůŽƚ ŽĨ ͚ŶŽ͛ ĂŶƐǁĞƌƐ͕ ƚŚĞŶ ǇŽƵ ƉƌŽďĂďůǇ ĂůƌĞĂĚǇ ŚĂǀĞ ƐŽŵĞ
ĂǁĂƌĞŶĞƐƐŽĨĂƉƌŽĐĞƐƐĂƉƉƌŽĂĐŚ͕ďƵƚŝƚŵŝŐŚƚďĞƵƐĞĨƵůĨŽƌǇŽƵƚŽůŽŽŬĂƚƚŚĞ
ŝĚĞĂƐŝŶƚŚŝƐůĞƐƐŽŶĂŶĚƐĞĞŝĨǇŽƵĐĂŶĚĞǀĞůŽƉƚĞĐŚŶŝƋƵĞƐĨƵƌƚŚĞƌ͘

<ĞǇ^Ŭŝůů
 ĐĞŶƚƌĂů ŝĚĞĂ ŝŶ ƉƌŽĐĞƐƐ ǁƌŝƚŝŶŐ ŝƐ ƚŽ ŵŽǀĞ ĂǁĂǇ ĨƌŽŵ ƚŚĞ ǀŝĞǁ ƚŚĂƚ ǁƌŝƚƚĞŶ
ƚĞǆƚƐ ĂƌĞ Ă ĐŽůůĞĐƚŝŽŶ ŽĨ ŐƌĂŵŵĂƚŝĐĂůůǇ ĐŽƌƌĞĐƚ ƐĞŶƚĞŶĐĞƐ͘ WƌŽĐĞƐƐ ǁƌŝƚŝŶŐ ŝƐ
ĐŽŶŶĞĐƚĞĚǁŝƚŚƚŚĞĚŝĨĨĞƌĞŶƚƐƵďƐŬŝůůƐƚŚĂƚĨŝƌƐƚůĂŶŐƵĂŐĞǁƌŝƚĞƌƐŽĨŶŐůŝƐŚƵƐĞ
ǁŚĞŶƚŚĞǇǁƌŝƚĞ͘

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϮʹ^ŽŵĞĂůƚĞƌŶĂƚŝǀĞƐ
Numbers 1 to 8 repeat the descriptions of a product approach to writing in
task 1. Letters a to h describe some alternatives to this view that are
usually associated with the process approach. Match the alternatives to the
descriptions.
Descriptions of a product approach

Process
approach

1. Students should learn to write correct sentences and build them up into
a text.
2. In writing classes, there is a strong emphasis on correct grammar.
3. In writing classes, you should focus on what the student produces at the
end of the lesson.
4. Classroom writing is by its nature ‘inauthentic’ and it is impossible to
make it real.
5. Writing in the classroom takes a lot of time and is often a waste of time.
6. Students have to work alone on writing activities.
7. Teachers should mark all the grammar mistakes that students make.
8. All written language can be considered formal language.

Alternatives associated with the process approach
a. In class, students can write a letter or e-mail message to an organisation or publication that
exists and send the letter or message.
b. Teachers’ feedback should refer to the ideas expressed in a text and the way in which
they are organised.
c. When students brainstorm and plan written work, they also get useful speaking practice.
d. It helps students to look at an example model text of what they are writing so they can
understand how this works as a whole.
e. Teachers should expose students to a range of different written genres because they
will be writing using different registers.
f. From the outset, teachers should encourage students to think of a piece of writing as a
piece of communication that gets a message across.
g. A lot of writing activities such as brainstorming, planning and revising can be done in
pairs or small groups.
h. An important part of writing lessons is to get students to understand that the writing process
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
is made up of many sub skills that can help them to create texts.
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Check your ideas in the answer key.

<ĞǇ^Ŭŝůů
dŚĞ ƉƌŽĐĞƐƐ ĂƉƉƌŽĂĐŚ ŵĞĂŶƐ ƚŚĂƚ ƐƚƵĚĞŶƚƐ ďĞŐŝŶ ƚŽ ƐĞĞ ǁƌŝƚŝŶŐ ĂƐ Ă
ĐŽŵŵƵŶŝĐĂƚŝŽŶƚŽŽů͘dŚŝƐŵĞĂŶƐŝƚŝƐŝŵƉŽƌƚĂŶƚƚŽƚŚŝŶŬĂďŽƵƚ ǁŚǇƚŚĞƚĞǆƚŝƐ
ďĞŝŶŐǁƌŝƚƚĞŶĂŶĚǁŚŽŝƐůŝŬĞůǇƚŽƌĞĂĚŝƚ͘/ƚĂůƐŽƐŚŽǁƐƚŚĂƚƚŚĞǁƌŝƚŝŶŐŽĨĂƚĞǆƚ
ŝƐŶŽƚĂŽŶĞͲŽĨĨĞǀĞŶƚ͕ďƵƚĂƉƌŽĐĞƐƐŵĂĚĞƵƉŽĨƐĞǀĞƌĂůƐƚĞƉƐ͘

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϯʹƉƌŽĐĞĚƵƌĞĨŽƌƉƌŽĐĞƐƐǁƌŝƚŝŶŐ
Letters a to h show typical stages or steps in a process writing lesson.
Place these in a logical order.

Stages in a Process Writing Lesson
a.

Order

Students get feedback from their peers or from the teacher on what
they have written.

b. Students reformulate some of the language in the text.

c.

The teacher asks students to talk about the purpose of the text they
will write.

d. Students brainstorm ideas and/or, if necessary, do some research
on the topic of the text.
e. Students write a first draft of the text.

f. Students write a final draft of the text.

g. Students reconsider some of the ideas in the text and revise their
organisation.
h. Students think about and discuss how their ideas can most effectively
be organised.

Check your ideas in the answer key.

<ĞǇ^Ŭŝůů
dŚĞƉƌŽĐĞĚƵƌĞŽƵƚůŝŶĞĚŝŶ ƚĂƐŬϯĐŽƵůĚƚĂŬĞ ƉůĂĐĞŽǀĞƌĂŶĞǆƚĞŶĚĞĚƉĞƌŝŽĚŽĨ
ƚŝŵĞƌĂƚŚĞƌƚŚĂŶŝŶƚŚĞĐŽƵƌƐĞŽĨŽŶĞŝŶĚŝǀŝĚƵĂůůĞƐƐŽŶ͘&ŽƌĞǆĂŵƉůĞ͕ƐƚƵĚĞŶƚƐ
ŵŝŐŚƚĚŽďƌĂŝŶƐƚŽƌŵŝŶŐĂŶĚĚŝƐĐƵƐƐŝŽŶŽĨƚŚĞƉƵƌƉŽƐĞĂŶĚŽƌŐĂŶŝƐĂƚŝŽŶŽĨƚŚĞ
ƚĞǆƚ ŝŶ ĐůĂƐƐ ĂŶĚ ƚŚĞŶ ǁƌŝƚĞ ƚŚĞ ĨŝƌƐƚ ĚƌĂĨƚ ĂƐ ŚŽŵĞǁŽƌŬ͘ dŚĞ ƌĞǀŝƐŝŶŐ ĂŶĚ
ƌĞĨŽƌŵƵůĂƚŝŶŐŵŝŐŚƚƚĂŬĞƉůĂĐĞƚǁŽŽƌƚŚƌĞĞĚĂǇƐĂĨƚĞƌƚŚĂƚ͘
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϰʹ/ŶĚŝǀŝĚƵĂůƚĂƐŬƐ
Numbers 1 to 8 repeat the steps in a process writing lesson, but this time
they are in the correct order. Letters a to h provide examples of a
classroom activities. Match the activities to the steps.
Steps in a process writing lesson

Activities

1. Students brainstorm ideas and/or, if necessary, do some research on
the topic of the text.
2. The teacher asks students to talk about the purpose of the text they
will write.
3. Students think about and discuss how their ideas can be organised.
4. Students write a first draft of the text.
5. Students get feedback from their peers, or from the teacher, on what
they have written.
6. Students reconsider some of the ideas in the text and revise their
organisation.
7. Students reformulate some of the language in the text.
8. Students write a final draft of the text.
Classroom activities
a. In pairs or small groups, students look at their notes and discuss how they can be
organised into paragraphs.
b. Students decide whether they need to cut or add information to their text and review
the paragraphing.
c. If the topic of the text voices a personal opinion, students should write alone.
However, if the topic is not personal, students could write in pairs or small groups.
d. Students look at the teacher’s language feedback and change the grammar and
vocabulary if necessary.
e. The teacher encourages the students to use mind maps and provides articles that
might be of use.
f. This can be word processed for the sake of final presentation.
g. The teacher asks the students to discuss and note down who will read the text and
what the reader will need to do as a result of reading the text.
h. One pair should exchange their draft with another pair. The teacher can monitor and
make suggestions.
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ÂdŚŝŶŬŝŶŐĂďŽƵƚǇŽƵƌƚĞĂĐŚŝŶŐ͙
dƌǇĚŽŝŶŐƐŽŵĞǁƌŝƚŝŶŐůĞƐƐŽŶƐƚŚĂƚĨŽůůŽǁĂƉƌŽĐĞƐƐĂƉƉƌŽĂĐŚƚŽĚĞǀĞůŽƉŝŶŐǁƌŝƚŝŶŐ
ƐŬŝůůƐ͘ƐǇŽƵǁŽƌŬƚŚƌŽƵŐŚƚŚĞƐĞůĞƐƐŽŶƐ͕ŶŽƚĞƐƚƵĚĞŶƚƐ͛ƌĞĂĐƚŝŽŶƐƚŽĚŝĨĨĞƌĞŶƚƉĂƌƚƐ
ŽĨ ƚŚĞ ƉƌŽĐĞƐƐ͘ tŚĞƌĞ ĚŽ ƚŚĞǇ ŚĂǀĞ ƐƚƌĞŶŐƚŚƐ͍ tŚĞƌĞ ĚŽ ƚŚĞǇ ŚĂǀĞ ǁĞĂŬŶĞƐƐĞƐ͍
tŚǇĚŽǇŽƵƚŚŝŶŬƚŚŝƐŝƐƚŚĞĐĂƐĞ͍

EŽƚĞǇŽƵƌĐŽŶĐůƵƐŝŽŶƐŝŶǇŽƵƌdĞĂĐŚŝŶŐ>ŽŐ͘



ÂdĂŬŝŶŐŝƚƚŽƚŚĞĐůĂƐƐƌŽŽŵ͙
dŚĞŽŶĞƐƚĞƉƚŚĂƚƐƚƵĚĞŶƚƐ;ĂŶĚƚĞĂĐŚĞƌƐͿƚĞŶĚƚŽĨŽƌŐĞƚĂďŽƵƚŝŶƚŚŝƐƉƌŽĐĞƐƐŝƐƚŚĞ
ƐĞĐŽŶĚŽŶĞǁŚĞƌĞƐƚƵĚĞŶƚƐƐŚŽƵůĚƚŚŝŶŬŽĨƚŚĞĂƵĚŝĞŶĐĞŽĨƚŚĞƚĞǆƚĂŶĚƚŚĞŽƵƚĐŽŵĞ
;ŝĨƚŚĞƌĞŝƐŽŶĞͿ͘dƌǇĂŶĚŵĂŬĞƚŚŝƐĂƐƚĂŶĚĂƌĚĨĞĂƚƵƌĞŽĨĂŶǇǁƌŝƚŝŶŐůĞƐƐŽŶƚŚĂƚǇŽƵ
ĚŽ͘



ÂtĂŶƚƚŽĨŝŶĚŽƵƚŵŽƌĞ͙͍
WĂŐĞƐ ϯϬϬ ƚŽ ϯϭϮ ŽĨ dĞĂĐŚŝŶŐ ĂŶĚ >ĞĂƌŶŝŶŐ ŝŶ ƚŚĞ >ĂŶŐƵĂŐĞ ůĂƐƐƌŽŽŵ ďǇ dƌŝĐŝĂ
,ĞĚŐĞ;KǆĨŽƌĚhŶŝǀĞƌƐŝƚǇWƌĞƐƐϮϬϬϬͿĐŽŶƚĂŝŶĞǆƚƌĂƌĞĂĚŝŶŐŽŶƉƌŽĐĞƐƐǁƌŝƚŝŶŐ͘

WĂŐĞƐϯϮϱͲϯϮϲŽĨdŚĞWƌĂĐƚŝĐĞŽĨŶŐůŝƐŚ>ĂŶŐƵĂŐĞdĞĂĐŚŝŶŐ;ϰƚŚĞĚŝƚŝŽŶͿďǇ:ĞƌĞŵǇ
,ĂƌŵĞƌ ;WĞĂƌƐŽŶ ϮϬϬϳͿ ĚŝƐĐƵƐƐ ƚŚĞ ĚŝĨĨĞƌĞŶĐĞƐ ďĞƚǁĞĞŶ Ă ƉƌŽĚƵĐƚ ĂŶĚ Ă ƉƌŽĐĞƐƐ
ĂƉƉƌŽĂĐŚ͘




ÂZĞůĂƚĞĚdĂƐŬŽŽŬůĞƐƐŽŶƐ͘͘͘
zŽƵŵĂǇďĞŝŶƚĞƌĞƐƚĞĚŝŶƚŚĞĨŽůůŽǁŝŶŐůĞƐƐŽŶƐŝŶƚŚĞ^K>dĞĂĐŚŝŶŐ^ŬŝůůƐdĂƐŬŽŽŬ
ƐĞƌŝĞƐ͕ƌĞůĂƚŝŶŐƚŽǁƌŝƚŝŶŐůĞƐƐŽŶƐ͗

ͻhŶŝƚϯŐͿtƌŝƚŝŶŐϭ͗ĂƉƌŽĚƵĐƚĂƉƉƌŽĂĐŚĂŶĚĨĞĂƚƵƌĞƐŽĨǁƌŝƚƚĞŶůĂŶŐƵĂŐĞ
;ĂƵƐĞĨƵůƉƌĞĐƵƌƐŽƌƚŽƚŚŝƐůĞƐƐŽŶͿ







>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ŶƐǁĞƌ<ĞǇ

dĂƐŬϮʹ&ĞĞĚďĂĐŬ

dĂƐŬϰʹ&ĞĞĚďĂĐŬ

1)
2)
3)
4)
5)
6)
7)
8)

1)
2)
3)
4)
5)
6)
7)
8)

d
f
h
a
c
g
b
e

e
g
a
c
h
b
d
f

dĂƐŬϯʹ&ĞĞĚďĂĐŬ
1) d
2) c
3) h
4) e
5) a
6) g
7) b
8) f

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ




