ESOL Teaching Skills TaskBook
Speaking 1: Fluency: Unit 3 e)

Ž ǇŽƵ ƐŽŵĞƚŝŵĞƐ ŚĂǀĞ ƚƌŽƵďůĞ ŐĞƚƚŝŶŐ ǇŽƵƌ ƐƚƵĚĞŶƚƐ ƚŽ ƐƉĞĂŬ͍ ƌĞ ƚŚĞǇ
ƐŽŵĞƚŝŵĞƐƌĞůƵĐƚĂŶƚũƵƐƚƚŽŚĂǀĞĂŐŽĂƚƐƉĞĂŬŝŶŐ͍dŚŝƐůĞƐƐŽŶǁŝůůŚĞůƉǇŽƵƚŽ
ƵŶĚĞƌƐƚĂŶĚŚŽǁǇŽƵĐĂŶƵƐĞĚŝĨĨĞƌĞŶƚƚǇƉĞƐŽĨƐƉĞĂŬŝŶŐĂĐƚŝǀŝƚŝĞƐƚŽŐĞƚǇŽƵƌ
ƐƚƵĚĞŶƚƐ ƚĂůŬŝŶŐ͘ /ƚ ǁŝůů ĂůƐŽ ŐŝǀĞ ǇŽƵ ĂŶ ŝŶĚŝĐĂƚŝŽŶ ŽĨ Ă ŐŽŽĚ ǁĂǇ ƚŽ ƐĞƚ ƵƉ
ƚŚĞƐĞĂĐƚŝǀŝƚŝĞƐ͘


dĂƐŬϭʹ:ŝŵ͛ƐĐŽŶĨƵƐŝŽŶ
Jim: Sometimes I get students to do a role play because I want them to practise a particular
grammar point. Other times I get them to do a role play because I want them to act out a
situation they have just read about in a newspaper article. I know my overall aim is to get
students to speak, but I’m sometimes not sure if I should also be doing some kind of
grammar practice as well. The question is this: is it OK to do the kind of role play where
students are just acting out a situation? And if it is OK, why is it OK?

What advice would you give Jim?
Jot down your advice on a note pad, then check the answer key below.

Task 1 Feedback
Jim is right. The two kinds of role play are slightly different. In the first
situation, the aim is to give students freer oral practice of a grammar
point. However, in the second situation, there may not be a grammar
practice aim at all. However, it is useful for students to have this kind of
practice with the aim of developing students’ spoken fluency”. The rest of
this lesson will look at ways of developing spoken fluency practice.

<ĞǇ^Ŭŝůů
^ƚƵĚĞŶƚƐ ŽĨƚĞŶ ůĂĐŬ ƚŚĞ ĐŽŶĨŝĚĞŶĐĞ ƚŽ ũƵƐƚƐƉĞĂŬ ĂŶĚ ŶŽƚ ǁŽƌƌǇ ĂďŽƵƚ ŵĂŬŝŶŐ
ŵŝƐƚĂŬĞƐ͘^ƉĞŶĚŝŶŐƚŝŵĞŝŶƚŚĞĐůĂƐƐƌŽŽŵŚĞůƉŝŶŐƚŚĞŵƚŽĚĞǀĞůŽƉƐŽŵĞĚĞŐƌĞĞ
ŽĨŽƌĂůĨůƵĞŶĐǇĐĂŶŐŽƐŽŵĞǁĂǇƚŽǁĂƌĚƐŐŝǀŝŶŐƚŚĞŵĐŽŶĨŝĚĞŶĐĞƚŽƐƉĞĂŬĨƌĞĞůǇ
ĂŶĚŶŽƚďĞŽǀĞƌůǇĐŽŶĐĞƌŶĞĚǁŝƚŚĂĐĐƵƌĂĐǇ͘


>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϮʹŝĨĨĞƌĞŶƚŬŝŶĚƐŽĨƐƉĞĂŬŝŶŐĂĐƚŝǀŝƚŝĞƐ
Below is a list of different kinds of speaking activities (1 - 8). Match these
to the descriptions of the activities (a – h).

Speaking activities
1. discussion

2. questionnaire

3. ranking activity

4. jigsaw activity

5. role-play

6. simulation

7. communication game

8. problem solving activity

Descriptions
a. Students read brief restaurant reviews then discuss an order for a list of
restaurants from the best to worst.
b. Students are given a logic puzzle and talk about possible answers in pairs or
small groups.
c. In groups students pretend they are having a city council meeting to decide if
some trees in the main street should be cut down or not. Each student has a
different role to play, but they use their own names.
d. In small groups, students put forward their ideas about global warming and what
should be done about it.
e. Students work in pairs, each with a picture. Both pictures are very similar, but
there are some small differences. Without showing each other their pictures, they
describe their pictures in order to spot the differences.
f. Students move around the class asking each other about their last holiday
destination as well as their ideal holiday destination.
g. Different students read different information about a murder mystery. They form
a group and share their information in order to try and solve the mystery.
h. In pairs, students pretend to be neighbours. One neighbour thinks his partner a
bit too noisy

Check your ideas in the answer key.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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<ĞǇ^Ŭŝůů
dŚĞƌĞŝƐĂŐƌĞĂƚǀĂƌŝĞƚǇŽĨĂĐƚŝǀŝƚŝĞƐĂǀĂŝůĂďůĞƚŽŐĞƚƐƚƵĚĞŶƚƐƐƉĞĂŬŝŶŐ͘^ŽŵĞŽĨ
ƚŚĞĂĐƚŝǀŝƚŝĞƐĂďŽǀĞĐĂŶďĞůŽŶŐƚŽŵŽƌĞƚŚĂŶŽŶĞĐĂƚĞŐŽƌǇ͘&ŽƌĞǆĂŵƉůĞ͕ŐƚŚĞ
ũŝŐƐĂǁĂĐƚŝǀŝƚǇĐĂŶĂůƐŽďĞƐĞĞŶĂƐĂƉƌŽďůĞŵƐŽůǀŝŶŐĂĐƚŝǀŝƚǇ͘ŬĞǇĐŽŵƉŽŶĞŶƚ
ŽĨƐƵĐĐĞƐƐĨƵůƐƉĞĂŬŝŶŐĂĐƚŝǀŝƚŝĞƐŝƐĂŶŝŶĨŽƌŵĂƚŝŽŶŐĂƉǁŚĞƌĞŽŶĞƐƉĞĂŬĞƌŬŶŽǁƐ
ƐŽŵĞƚŚŝŶŐ ƚŚĂƚ ƚŚĞ ŽƚŚĞƌ ƐƉĞĂŬĞƌ ĚŽĞƐŶ͛ƚ ĂŶĚ ƚŚĞƌĞ ŝƐ Ă ƌĞĂů ƌĞĂƐŽŶ ƚŽ
ĐŽŵŵƵŶŝĐĂƚĞ͘

dĂƐŬϯʹƚǇƉŝĐĂůƐƉĞĂŬŝŶŐůĞƐƐŽŶ
Below are some steps in a typical lesson that aims to develop spoken
fluency. Put these steps in the most logical order.

Typical lessons
a. The teacher elicits or gives feedback either on the content or the
performance of the speaking activity.
b. The students spend some time planning the content of the speaking
activity.
c. The teacher introduces the speaking activity and perhaps provides
some information input that will help students carry out the activity.
d. The teacher gives feedback on the language that students used in
the activity and might highlight and correct mistakes that learners
made during the activity.
e. The teacher gives instructions for the activity. This might mean that
the students read some instructions or perhaps role cards.
f. The students do the speaking activity and the teacher monitors and
listens in on their progress.

Check your ideas in the answer key.
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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<ĞǇ^Ŭŝůů
^ƉĞĂŬŝŶŐůĞƐƐŽŶƐůŝŬĞĂŶǇŽƚŚĞƌůĞƐƐŽŶŶĞĞĚĐĂƌĞĨƵůƐĞƚƚŝŶŐƵƉ͘/ĨǇŽƵŚĂŶĚŽƵƚ
ƌŽůĞĐĂƌĚƐĨŽƌĂƌŽůĞƉůĂǇĂŶĚĞǆƉĞĐƚƐƚƵĚĞŶƚƐƚŽƐƚĂƌƚƐƉĞĂŬŝŶŐŝŵŵĞĚŝĂƚĞůǇ͕ǇŽƵ
ǁŝůů ƉƌŽďĂďůǇ ďĞ ĚŝƐĂƉƉŽŝŶƚĞĚ͘ ^ƚƵĚĞŶƚƐ ŶĞĞĚ ƚŽ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ĐŽŶƚĞǆƚ͕ ƚŚĞ
ŝŶƐƚƌƵĐƚŝŽŶƐ ŽŶ ƚŚĞ ƌŽůĞ ĐĂƌĚ ĂŶĚ ŚĂǀĞ Ă ůŝƚƚůĞ ƚŝŵĞ ƚŽ ƚŚŝŶŬ ĂďŽƵƚ ǁŚĂƚ ƚŚĞǇ
ǁĂŶƚƚŽƐĂǇĂŶĚŚŽǁƚŚĞǇĂƌĞŐŽŝŶŐƚŽƐĂǇŝƚ͘

dŚĞŽƌĚĞƌŽĨƚŚĞĨŝŶĂůϮƐƚĞƉƐĐŽƵůĚďĞƌĞǀĞƌƐĞĚ͘,ŽǁĞǀĞƌ͕ŝƚƉĂǇƐƚŽĨŽĐƵƐŽŶ
ĐŽŶƚĞŶƚ ďĞĨŽƌĞ ƌƵƐŚŝŶŐ ƚŽ ĚŽ ĞƌƌŽƌ ĐŽƌƌĞĐƚŝŽŶ͕ ǁŚŝĐŚ ĐŽƵůĚ ƐĞŶĚ Ă ƐůŝŐŚƚůǇ
ŶĞŐĂƚŝǀĞŵĞƐƐĂŐĞƚŽƐƚƵĚĞŶƚƐ͘

dĂƐŬϰʹDĂŶĂŐŝŶŐƐƉĞĂŬŝŶŐĂĐƚŝǀŝƚŝĞƐ
Decide if the following ideas for speaking activities are “useful or “not so
useful”. Jot down why you think so.
Ideas for managing speaking activities
1. It pays to give students some thinking time before they speak.
Useful

Not so useful

2. It’s useful to do as much error correction as possible while students are talking.
Useful

Not so useful

3. You need to think carefully about grouping and pairing students for speaking activities.
Useful

Not so useful

4. It doesn’t really matter what topic you choose for speaking activities. Students can talk
about anything.
Useful

Not so useful

5. It’s a good idea to encourage students to think about their speaking speed to make
them sound more fluent.
Useful

Not so useful

6. It is sometimes helpful to base a speaking lesson on a reading or a listening lesson.
Useful

Not so useful

Check your ideas in the answer key.
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ÂdŚŝŶŬŝŶŐĂďŽƵƚǇŽƵƌƚĞĂĐŚŝŶŐ͙
KǀĞƌ Ă ƉĞƌŝŽĚ ŽĨ ƚŝŵĞ͕ ŵŽŶŝƚŽƌ ĂŶĚ ƌĞĐŽƌĚ ǇŽƵƌ ƐƚƵĚĞŶƚƐ͛ ƌĞĂĐƚŝŽŶƐ ƚŽ ĚŝĨĨĞƌĞŶƚ
ƐƉĞĂŬŝŶŐĂĐƚŝǀŝƚŝĞƐ͘ĞĐŝĚĞŚŽǁŵŽƚŝǀĂƚĞĚƚŚĞǇǁĞƌĞƚŽƐƉĞĂŬĂŶĚŚŽǁƋƵŝĐŬůǇƚŚĞǇ
ďĞŐĂŶ ƐƉĞĂŬŝŶŐ ŽŶĐĞ ǇŽƵ ŚĂĚ ƐĞƚ ƚŚĞ ĂĐƚŝǀŝƚǇ ƵƉ͘ &ŝŶĂůůǇ͕ ĞǀĂůƵĂƚĞ ŚŽǁ ŵƵĐŚ
ůĂŶŐƵĂŐĞƚŚĞĂĐƚŝǀŝƚǇŐĞŶĞƌĂƚĞƐ͘ŝĚƐƚƵĚĞŶƚƐƐƉĞĂŬĨŽƌĂůŽŶŐŽƌĂƐŚŽƌƚĂŵŽƵŶƚŽĨ
ƚŝŵĞ͍/ĨǇŽƵĨĞĞůƚŚĞƐƉĞĂŬŝŶŐůĞƐƐŽŶǁĂƐŶŽƚƐƵĐĐĞƐƐĨƵů͕ƚƌǇƚŽǁŽƌŬŽƵƚǁŚǇƚŚŝƐǁĂƐ
ƚŚĞĐĂƐĞ͕ƵƐŝŶŐƚŚĞ͞ƵƐĞĨƵů͟ĂŶĚ͞ŶŽƚǀĞƌǇƵƐĞĨƵů͟ŝĚĞĂƐŝŶƚĂƐŬϰ͘

EŽƚĞǇŽƵƌŽďƐĞƌǀĂƚŝŽŶƐŝŶǇŽƵƌdĞĂĐŚŝŶŐůŽŐ͘



ÂdĂŬŝŶŐŝƚƚŽƚŚĞĐůĂƐƐƌŽŽŵ͙
dŽ ŚĞůƉ ǇŽƵ ƉůĂŶ ƐƉĞĂŬŝŶŐ ůĞƐƐŽŶƐ ƚŚĂƚ ǇŽƵƌ ůĞĂƌŶĞƌƐ ĞŶũŽǇ͕ ƚƌǇ ĚŽŝŶŐ ƐŽŵĞ
ĞǀĂůƵĂƚŝŽŶŽĨĞĂĐŚƐƉĞĂŬŝŶŐĂĐƚŝǀŝƚǇǇŽƵĚŽ ŽŶĐĞŝƚŝƐŽǀĞƌ͘ƐŬƐƚƵĚĞŶƚƐǁŚĂƚƚŚĞǇ
ĨĞĞůƚŚĞǇŐŽƚŽƵƚŽĨƚŚĞĂĐƚŝǀŝƚǇĂŶĚŚŽǁŵƵĐŚŝƚŵŽƚŝǀĂƚĞĚƚŚĞŵ͘WĞƌŚĂƉƐŐĞƚƚŚĞŵ
ƚŽĚŝƐĐƵƐƐƚŚĞƐĞŝĚĞĂƐŝŶƐŵĂůůŐƌŽƵƉƐƚŚĞŶŐŝǀĞǇŽƵƌŽǁŶĨĞĞĚďĂĐŬ͘/ƚǁŝůůĂůƐŽŐŝǀĞ
ƚŚĞŵĨƵƌƚŚĞƌƐƉĞĂŬŝŶŐĨůƵĞŶĐǇƉƌĂĐƚŝĐĞ͘



ÂtĂŶƚƚŽĨŝŶĚŽƵƚŵŽƌĞ͙͍
KŶ ƉĂŐĞƐ ϭϰϲ Ͳ ϭϲϯ ŽĨ >ĞĂƌŶŝŶŐ dĞĂĐŚŝŶŐ ;ϮŶĚ ĞĚŝƚŝŽŶͿ ďǇ :ŝŵ ^ĐƌŝǀĞŶĞƌ ;DĂĐŵŝůůĂŶ
ϮϬϬϱͿ͕ƚŚĞƌĞŝƐĨƵƌƚŚĞƌƌĞĂĚŝŶŐŽŶƐƉŽŬĞŶĨůƵĞŶĐǇƉƌĂĐƚŝĐĞ͕ŝŶĐůƵĚŝŶŐƚĞĂĐŚŝŶŐŝĚĞĂƐ͘

KŶ ƉĂŐĞƐ ϯϰϯ Ͳ ϯϲϯ ŽĨ dŚĞ WƌĂĐƚŝĐĞ ŽĨ ŶŐůŝƐŚ >ĂŶŐƵĂŐĞ dĞĂĐŚŝŶŐ ;ϰƚŚ ĞĚŝƚŝŽŶͿ ďǇ
:ĞƌĞŵǇ,ĂƌŵĞƌ;WĞĂƌƐŽŶϮϬϬϳͿ͕ƚŚĞƌĞŝƐĨƵƌƚŚĞƌƌĞĂĚŝŶŐŽŶƐƉŽŬĞŶĨůƵĞŶĐǇƉƌĂĐƚŝĐĞ͕
ŝŶĐůƵĚŝŶŐĐůĂƐƐƌŽŽŵƐƉĞĂŬŝŶŐĂĐƚŝǀŝƚŝĞƐĂŶĚƐƉĞĂŬŝŶŐůĞƐƐŽŶƐĞƋƵĞŶĐĞƐ͘



ÂZĞůĂƚĞĚdĂƐŬŽŽŬůĞƐƐŽŶƐ͘͘͘
zŽƵŵĂǇďĞŝŶƚĞƌĞƐƚĞĚŝŶƚŚĞĨŽůůŽǁŝŶŐůĞƐƐŽŶƐŝŶƚŚĞ^K>dĞĂĐŚŝŶŐ^ŬŝůůƐdĂƐŬŽŽŬ
ƐĞƌŝĞƐ͕ƌĞůĂƚŝŶŐƚŽƚŚŝƐƚŽƉŝĐ͗

• hŶŝƚϯĨͿ^ƉĞĂŬŝŶŐƐƚƌĂƚĞŐŝĞƐ͗ŝƐĐƵƐƐĞƐƵƐĞĨƵůƐŬŝůůƐĂŶĚƐƚƌĂƚĞŐŝĞƐĂƐƐŽĐŝĂƚĞĚ
ǁŝƚŚƐƵĐĐĞƐƐĨƵůŽƌĂůĐŽŵŵƵŶŝĐĂƚŝŽŶ͘
• hŶŝƚϱŐͿhƐŝŶŐĚƌĂŵĂĂĐƚŝǀŝƚŝĞƐ͗ŝƐĐƵƐƐĞƐŚŽǁĂĚĚŝŶŐĂŶĞůĞŵĞŶƚŽĨĚƌĂŵĂ
ƚŽĂĐƚŝǀŝƚŝĞƐŵĂǇŚĞůƉŵŽƚŝǀĂƚĞƐƚƵĚĞŶƚƐƚŽƐƉĞĂŬŝŶŶŐůŝƐŚ͘

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ŶƐǁĞƌ<ĞǇ

dĂƐŬϮʹ&ĞĞĚďĂĐŬ


1. d (discussion)
2. f (questionnaire)
3. a (ranking activity)
4. g (jigsaw activity)
5. h (role play)
6. c (simulation)
7. e (communication game)
8. b (problem solving activity)

dĂƐŬϯʹ&ĞĞĚďĂĐŬ
1. c
2. e
3. b
4. f
5. a
6. d

dĂƐŬϰʹ&ĞĞĚďĂĐŬ
1. Useful - students need time to organise not only their ideas, but also their language.
2. Not so useful - this might interrupt the flow of speech or inhibit students in some way,
particularly at lower levels when learners tend to have less confidence.
3. Useful - putting students together who have very different abilities or who do not get on
can mean that students will be reluctant to speak.
4. Not so useful - if a topic is not familiar or interesting to learners, they won’t want to speak
about it. You need to think carefully about learners’ interests and needs.
5. Not so useful as this might put unnecessary pressure on them and inhibit their speaking.
Fluency and speed is not the same thing.
6. Useful - the content of a reading or listening text will give learners something to talk about
and may provide useful background information for the speaking.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ



