ESOL Teaching Skills Taskbook
Reading 2: Setting tasks for reading texts: Unit 3 d)

tŚĂƚ ŬŝŶĚ ŽĨ ƚĂƐŬƐ ƐŚŽƵůĚ ďĞ ƵƐĞĚ ǁŝƚŚ ĚŝĨĨĞƌĞŶƚ ƌĞĂĚŝŶŐ ƚĞǆƚƐ͕ ĂŶĚ ǁŚĂƚ
ƌĞĂĚŝŶŐƐŬŝůůƐǁŝůůƚŚĞǇƉƌĂĐƚŝƐĞ͍dŚŝƐůĞƐƐŽŶǁŝůůŐŝǀĞǇŽƵŝĚĞĂƐŽŶŚŽǁƚŽĐƌĞĂƚĞ
ŵŽƌĞĨŽĐƵƐĞĚƌĞĂĚŝŶŐƚĂƐŬƐ͘ĞĨŽƌĞǇŽƵĐŽŵƉůĞƚĞƚŚŝƐƚĂƐŬ͕ŝƚŵĂǇďĞŚĞůƉĨƵůƚŽ
ŚĂǀĞůŽŽŬĞĚĂƚZĞĂĚŝŶŐϭ͗<ŶŽǁŝŶŐĂďŽƵƚƐƚƌĂƚĞŐŝĞƐĂŶĚƐƵďͲƐŬŝůůƐ͘
dĂƐŬϭʹtŚĂƚǁĞŶƚǁƌŽŶŐ͍
Chris gave his students a reading text about a lifesaver who rescued a young girl from the
sea. He made sure students had a task to go with the text. After students finished reading,
he asked them to do a role play – one person playing the lifesaver, the other person playing
a journalist who interviews the lifesaver. When he asked students to do the role play, they
told him they didn’t feel confident and couldn’t speak.

What went wrong?
Choose which of the following reasons is most likely to have made the
students feel unconfident about doing the role play.
a. The students are shy about speaking.
b. Chris’ instructions for the role play were unclear.
c. The students hadn’t understood the text well enough to do the role play.
d. Chris didn’t do a long enough lead in to the text.
e. The students can’t imagine what it’s like to be a lifesaver


Check your answers in the key below

dĂƐŬϭ&ĞĞĚďĂĐŬ
ůůƚŚĞĂŶƐǁĞƌƐĂƌĞƉŽƐƐŝďůĞ͕ďƵƚĐŝƐƚŚĞŵŽƐƚůŝŬĞůǇ͘ŚƌŝƐŵĂǇŚĂǀĞŐŝǀĞŶŚŝƐ
ƐƚƵĚĞŶƚƐ ĂƌĞĂĚŝŶŐ ƚĂƐŬ͕ ďƵƚ ŝƚ ŵŝŐŚƚ ŶŽƚŚĂǀĞĐŚĞĐŬĞĚ ƚŚĞ ŝŶĨŽƌŵĂƚŝŽŶ ŝŶ ƚŚĞ
ƚĞǆƚ ŝŶ ĞŶŽƵŐŚ ĚĞƚĂŝů ĂŶĚ ƐƚƵĚĞŶƚƐ ĚŽ ŶŽƚ ĨĞĞů ƚŚĞǇ ŚĂǀĞ ƵŶĚĞƌƐƚŽŽĚ ƚŚĞ ƚĞǆƚ
ǁĞůůĞŶŽƵŐŚƚŽĚŽƚŚĞƌŽůĞƉůĂǇ͘

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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dĂƐŬϮʹ^ŽŵĞŽƉŝŶŝŽŶƐĂďŽƵƚƌĞĂĚŝŶŐ
Read the following statements about reading and decide if you think
these statements are True or False by writing ‘T’ or ‘F’ in the right hand
column below.

Statements about reading
a. It’s a good idea to get students to underline new vocabulary in the
text the very first time they read it.
b. It is not possible to create an intensive reading task for a bus
timetable.
c. True / False questions can only be used for detailed reading tasks.

d. You should set reading tasks before students begin reading.
e. It’s not a good idea to set time limits for reading because it makes
students panic.
f. The first time students read a text, it’s better that they don’t use a
dictionary.
g. Sometimes it’s a good idea to get students reading and not bother
about a task.
h. Lead in activities are mostly a waste of time.
i. It helps students to get the gist understanding of a text before reading
for detail.
j. Students should be able to understand a writer’s opinion about a
topic the very first time they read.

Check your ideas in the answer key.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ



True or
False?
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dĂƐŬϯʹDĂƚĐŚŝŶŐƚĂƐŬƐƚŽƚĞǆƚƐ
Numbers 1 to 3 show three different kinds of reading text. Letters a to i
are descriptions of reading tasks. Match them together with the
appropriate text, and then put them in the correct order (which task
would you do first?, second?, etc).
Texts

Tasks

1. a job advertisement.

2. a letter to the editor of a newspaper.

3. an encyclopedia entry.

Reading tasks
a. scanning for numbers like hours, wage etc.
b. very detailed reading to understand the writer’s point of view
c. skim reading to locate relevant information
d. scan to locate the correct heading
e. detailed reading about the profile of the person they want and job description
f. skim reading to determine interest in topic under discussion
g. detailed reading to fully understand all the information related to this topic
h. skim reading for suitability
i. detailed reading to understand all points being made

Check your ideas in the answer key.
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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<ĞǇƐŬŝůů
tŚĞŶǁĞĂƐŬƐƚƵĚĞŶƚƐƚŽƌĞĂĚƚĞǆƚƐŝƚŝƐĂŐŽŽĚŝĚĞĂƚŽŐŝǀĞƚŚĞŵĂƚĂƐŬǁŝƚŚƚŚĞ
ƚĞǆƚ͘ ZĞĂĚŝŶŐ ƚĂƐŬƐ ƐŚŽƵůĚ Ăŝŵ ƚŽ ĚŽ Ϯ ƚŚŝŶŐƐ͗ ŵĂŬĞ ƐƵƌĞ ƐƚƵĚĞŶƚƐ ƉƌĂĐƚŝƐĞ Ă
ƌĞĂĚŝŶŐ ƐƵďͲƐŬŝůů ĂŶĚ ŵĂŬĞ ƐƵƌĞ ƐƚƵĚĞŶƚƐ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ƚĞǆƚ͘ tŚŝĐŚ ƐŬŝůůƐ
ƐƚƵĚĞŶƚƐƉƌĂĐƚŝĐĞ ĂŶĚŚŽǁ ŵƵĐŚ ĚĞƚĂŝů ƚŚĞǇŶĞĞĚ ƚŽ ƵŶĚĞƌƐƚĂŶĚǁŝůůĚĞƉĞŶĚ ŽŶ
ƚŚĞŬŝŶĚŽĨƚĞǆƚƐƚƵĚĞŶƚƐĂƌĞƌĞĂĚŝŶŐĂŶĚǁŚĞƚŚĞƌƚŚĞǇĂƌĞƌĞĂĚŝŶŐƚŚĞƚĞǆƚĨŽƌƚŚĞ
ĨŝƌƐƚ͕ƐĞĐŽŶĚŽƌƚŚŝƌĚƚŝŵĞ͘

dĂƐŬϰʹǀĂůƵĂƚŝŶŐƌĞĂĚŝŶŐƚĂƐŬƐ
In the box below is a short reading text followed by 3 reading tasks aimed
at pre intermediate students. On the next page there are 3 statements (a to
c) with two options (I and ii) that ask you to evaluate the reading tasks. Tick
the option that you think is correct to complete each statement.

WŽƉƵůĂƌd^K>ŽƵƌƐĞ


Our current TESOL Course has proved to be very popular with students from all around the
world. We are running two groups this month and there is a very good mix of people from
many different countries: China, the Czech Republic, Japan, Italy, Korea, Saudi Arabia,
Switzerland and Tahiti.
Paola Cavalcante is the first Italian teacher to attend the TESOL Course since it began 8
years ago. She has taught English and French in her home town of Florence for a total of
12 years, but has focused almost exclusively on teaching English for the last 6 years.
She says there is great demand for English teachers in Italy. “Most people want to speak a
foreign language for their jobs, for travelling, for study abroad and so on.” The TESOL
Course is the first methodology course that Paola has studied overseas. “At home when
there was ever anything interesting about methodology I always liked to go – usually in the
evening or weekends – in my free time.”

Task 1 (first reading)
What countries are talked about in the text?
Task 2 (second reading)
Which answer is correct? This text is …
a) a report?
b) an article

c) a story

Task 3 (third reading)
>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
What does the word “exclusively” mean? (see line 7)
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9 Tick the statement you think is correct.
a. Task 1 is …
i. appropriate for a first reading because it is easy for students to do.
ii. not appropriate for a first reading because scanning the country names does not give
a general idea of what the text is about.
b. Task 2 is …
i. appropriate for a second reading because it makes students think about the text type.
ii. not appropriate for a second reading because it does not check understanding of the
text in enough detail
c. Task 3 is …
i. appropriate for a third reading because by a third reading students should be able to
work out the meaning of new words from the context.
ii. not appropriate for a third reading because it is too hard

Check your ideas in the answer key.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ÂdŚŝŶŬŝŶŐĂďŽƵƚǇŽƵƌƚĞĂĐŚŝŶŐ͙
DĂŶǇ ĐŽƵƌƐĞ ďŽŽŬƐ ĚŽ ŶŽƚ ƉƌŽǀŝĚĞ ĂƉƉƌŽƉƌŝĂƚĞ ƌĞĂĚŝŶŐ ƚĂƐŬƐ͘ dŚĞǇ ĞŝƚŚĞƌ ƌĞƋƵŝƌĞ
ƐƚƵĚĞŶƚƐ ƚŽ ƵŶĚĞƌƐƚĂŶĚ ƚŽŽ ŵƵĐŚ ĚĞƚĂŝů ƚŽŽ ƐŽŽŶ͕ Žƌ ƚŚĞǇ ĚŽ ŶŽƚ ĐŚĞĐŬ
ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ƚĞǆƚƐ ŝŶ ĞŶŽƵŐŚ ĚĞƚĂŝů͘ >ŽŽŬ Ăƚ ƚŚĞ ĐŽƵƌƐĞ ďŽŽŬ Žƌ ƚĞĂĐŚŝŶŐ
ŵĂƚĞƌŝĂůƐǇŽƵĂƌĞĐƵƌƌĞŶƚůǇƵƐŝŶŐ͘>ŽŽŬĂƚƚŚĞƌĞĂĚŝŶŐƚĞǆƚƐĂŶĚĞǀĂůƵĂƚĞƚŚĞƚĂƐŬƐ͘

EŽƚĞǇŽƵƌĐŽŶĐůƵƐŝŽŶƐŝŶǇŽƵƌdĞĂĐŚŝŶŐ>ŽŐ͘



ÂdĂŬŝŶŐŝƚƚŽƚŚĞĐůĂƐƐƌŽŽŵ͙
tŚĞŶĞǀĞƌǇŽƵŐĞƚƐƚƵĚĞŶƚƐƚŽƌĞĂĚŝŶƚŚĞĐůĂƐƐƌŽŽŵ͕ŝƚŝƐƵƐĞĨƵůƚŽĂƐŬǇŽƵƌƐĞůĨǁŚĂƚ
ƌĞĂĚŝŶŐƐŬŝůůƐǇŽƵĂƌĞƉƌĂĐƚŝƐŝŶŐĂŶĚĚĞǀĞůŽƉŝŶŐ͘^ŽŵĞƚŝŵĞƐĂƚƚŚĞĞŶĚŽĨĂƌĞĂĚŝŶŐ
ůĞƐƐŽŶǇŽƵĐĂŶŐĞƚƐƚƵĚĞŶƚƐƚŽƌĞĨůĞĐƚŽŶƚŚĞǁĂǇƚŚĞǇŚĂǀĞƌĞĂĚŝŶĐůĂƐƐĂŶĚƐƵŐŐĞƐƚ
ƚŚĞǇƵƐĞƚŚĞƐĂŵĞƐŬŝůůƐĂŶĚƐƚƌĂƚĞŐŝĞƐŽƵƚƐŝĚĞƚŚĞĐůĂƐƐƌŽŽŵ͘



ÂtĂŶƚƚŽĨŝŶĚŽƵƚŵŽƌĞ͙͍
KŶƉĂŐĞƐϮϬϱƚŽϮϭϮŽĨdĞĂĐŚŝŶŐĂŶĚ>ĞĂƌŶŝŶŐŝŶƚŚĞ>ĂŶŐƵĂŐĞůĂƐƐƌŽŽŵďǇdƌŝĐŝĂ
,ĞĚŐĞ;KhWϮϬϬϬͿ͕ƚŚĞƌĞŝƐĨƵƌƚŚĞƌƌĞĂĚŝŶŐŽŶƚĞĂĐŚŝŶŐƌĞĂĚŝŶŐĂŶĚƚĂƐŬĚĞƐŝŐŶ͘

KŶƉĂŐĞƐϭϴϰƚŽϭϵϭŽĨ>ĞĂƌŶŝŶŐdĞĂĐŚŝŶŐ;ϮŶĚĞĚŝƚŝŽŶͿďǇ:ŝŵ^ĐƌŝǀĞŶĞƌ;DĂĐŵŝůůĂŶ
ϮϬϬϱͿ͕ ƚŚĞƌĞ ŝƐ ĨƵƌƚŚĞƌ ƌĞĂĚŝŶŐ ŽŶ ƚĞĂĐŚŝŶŐ ƌĞĂĚŝŶŐ ĂŶĚ ƚĂƐŬ ĚĞƐŝŐŶ͕ ŝŶĐůƵĚŝŶŐ Ă
ƐĞĐƚŝŽŶŽŶĞǆƚĞŶƐŝǀĞƌĞĂĚŝŶŐ͘

KŶƉĂŐĞƐϮϴϯƚŽϯϬϮŽĨdŚĞWƌĂĐƚŝĐĞŽĨŶŐůŝƐŚ>ĂŶŐƵĂŐĞdĞĂĐŚŝŶŐ;ϰƚŚĞĚŝƚŝŽŶͿďǇ
:ĞƌĞŵǇ,ĂƌŵĞƌ;WĞĂƌƐŽŶϮϬϬϳͿ͕ƚŚĞƌĞŝƐĨƵƌƚŚĞƌƌĞĂĚŝŶŐŽŶƚĞĂĐŚŝŶŐƌĞĂĚŝŶŐĂŶĚƚĂƐŬ
ĚĞƐŝŐŶ͕ŝŶĐůƵĚŝŶŐĂƐĞĐƚŝŽŶŽŶŚŽǁƚŽƐĞƋƵĞŶĐĞĂƌĞĂĚŝŶŐůĞƐƐŽŶ͘

^ĞĞ ĂůƐŽ ƐĞĐƚŝŽŶ ϭ ŽĨ >ĂŶŐƵĂŐĞ dĞĂĐŚŝŶŐ ůĂƐƐƌŽŽŵ WƌĂĐƚŝĐĞ s Θ tŽƌŬďŽŽŬ ďǇ
,ĞĂƚŚĞƌZŝĐŚĂƌĚƐĂŶĚ<ĂƌĞŶtŝƐĞ;hdhŶŝǀĞƌƐŝƚǇϮϬϬϳͿ͘


ÂZĞůĂƚĞĚdĂƐŬŽŽŬůĞƐƐŽŶƐ͘͘͘
zŽƵŵĂǇďĞŝŶƚĞƌĞƐƚĞĚŝŶƚŚĞĨŽůůŽǁŝŶŐůĞƐƐŽŶƐŝŶƚŚĞ^K>dĞĂĐŚŝŶŐ^ŬŝůůƐdĂƐŬŽŽŬ
ƐĞƌŝĞƐ͕ƌĞůĂƚŝŶŐƚŽƚŚŝƐƚŽƉŝĐ͗

ͻhŶŝƚϯĂͿZĞĂĚŝŶŐϭ͗<ŶŽǁŝŶŐĂďŽƵƚƐƚƌĂƚĞŐŝĞƐĂŶĚƐƵďͲƐŬŝůůƐ;ƌĞĐŽŵŵĞŶĚĞĚĂƐĂ
ƉƌĞĐƵƌƐŽƌƚŽƚŚŝƐůĞƐƐŽŶͿ

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ
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ŶƐǁĞƌ<ĞǇ


dĂƐŬϮĨĞĞĚďĂĐŬ
a. False – this means that students focus
immediately on what they don’t know,
rather than focusing on what they do
know.
b. False – it is only worth scanning a bus
timetable for specific information. It is not
necessary to read the whole timetable in
detail.
c. False – True/ False questions could be
used to check gist understanding of the
text. It depends how you word the
question.
d. True – this provides students with a
reason to read.
e. False – sometimes it is necessary to
set time limits for reading to make sure
students practise skim or scan reading
skills.
f. True – students need practice in
reading as fluently as possible and
stopping to use a dictionary every time
they don’t understand a word inhibits this
process.
g. False – students need a reason for
reading, particularly in the classroom
where their motivation to read some texts
may not be very high.

dĂƐŬϯĨĞĞĚďĂĐŬ
1) h, a and e
2) f, I and b
3) d, c and g

dĂƐŬϰĨĞĞĚďĂĐŬ
a) Task 1 is …ii. … not appropriate for a
first reading because scanning the country
names does not give a general idea of
what the text is about.
Task 1 should aim to provide a gist
understanding of the text as a whole.
b) Task 2 is …ii. … not appropriate for a
second reading because it does not check
understanding of the text in enough detail
Task 2 should aim to give students a more
thorough understanding of the information
in the text.
c) Task 3 is …i. … appropriate for a third
reading because by a third reading
students should be able to work out the
meaning of new words from the context.
But note: for task 3 to work, tasks 1 and 2
will need to be changed so they check
information in the text more thoroughly.

h. False – lead in activities can help raise
a student’s interest in reading a text and
they can often provide useful background
information on the content of a text.
i. True - a global understanding of the text
will allow students to process the details
more easily on the second reading.
j. False – to understand a writer’s opinion
more often than not requires a very
detailed understanding of a text. This is
too difficult to pick up in a first reading.

>ĂŶŐƵĂŐĞƐ/ŶƚĞƌŶĂƚŝŽŶĂůʹƵĐŬůĂŶĚΘŚƌŝƐƚĐŚƵƌĐŚ͕EĞǁĞĂůĂŶĚǁǁǁ͘ůĂŶŐƵĂŐĞƐ͘ĂĐ͘Ŷǌ



